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The purpose of this study was to investigate the level of satisfaction of a high
school counseling program based on the perceptions of parents, students, teachers, and
administrators. One hundred and ten high school seniors that were 18 years of age and
older, 59 parents, and 45 teachers at a high school in the Atlanta metropolitan area
participated in this study. Five administrators and four counselors completed an open
end questionnaire. The participants were asked to complete a survey and questionnaire
that were developed by the researcher. There were 11 research questions that guided this
study.
The results indicated that relationships impact how parents, students, and
administrators perceive counselor satisfaction. Teachers and administrators agreed that
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there was a relationship between the performance of counselor duties and levels of
satisfaction. While all stakeholders believed that inadequate staffing concerns impact
school counselor’s ability to perform satisfactory service.
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School counselors at times are viewed as quasi administrators and their role is
viewed as an important aspect in assisting students in being successful in school.
Counselors need to feel as if their role is valuable and indispensable. With new programs
being implemented such as teacher as advisor programs, counselors are viewing their role
as becoming obsolete. The researcher believes that until school counselors know that the
constituents they serve are satisfied with their services there will always be a sense of
insecurity in their role. The purpose of the research is to examine the satisfaction of the
high school counseling program in a metro Atlanta school district as perceived by
students, parents, teachers, administrators, and the counselors themselves.
Counselors are also viewed as educational leaders. In Cobia and Henderson’s
(2003) handbook they mention the significance of the school counselor as an educational
leader:
Professional school counselor’s spend most of each workday developing and
maintain relationships with students, teachers, parents, administrators, and
community resource persons. School counselors have unique skills, abilities, and
knowledge that enable them to know in which situations to provide leadership and
in which situations to support the emergence of leadership in other. (p. 73)
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Based on this notion situational leadership is the most effective leadership style for
school counselors due to the various tasks they are given. Counselors use this form of
leadership in order to determine their priorities based on what issues they encounter on a
daily basis. Counselors also incorporate the human resources approach by tailoring their
work environment to the people they serve.
According to the American School Counseling Association [ASCA] (2005),
school counselors assist students not only in their academic achievement but also in their
social/personal development. School counselors are also important in providing a safe
environment for students (Sandhu, 2000). Most students feel comfortable divulging
sensitive information to their school counselor because of the trust that has been built
along with the integrity that students view school counselors to have.
In 2005, State of Georgia Superintendent Kathy Cox mentioned several duties that
were inappropriate for school counselors. Among those were test coordination, master
schedule duties, clerical duties, discipline, and classroom coverage. The American
School Counseling Association would agree. ASCA (2011) believes that school
counselor’s need to focus on the delivery of the guidance program. Eliminating these
inappropriate duties gives counselors the time they need to focus on building the
guidance program as well as making sure they are responding to the needs of students
and parents. Table 1 shows the appropriate and inappropriate duties of school counselors
as outlined by the American School Counseling Association.
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Table 1
Duties ofSchool Counselors as Outlined by the American School Counseling Association
Appropriate Activities for
School Counselors
• Individual student academic program
planning
• Counseling students who are tardy or
Absent
• Counseling students who have disciplinary
Problems
• Working with students to provide small- and
large group counseling services
• Assisting the school principal with
identifying and resolving student
issues, needs and problems
• Interpreting student records
• Advocating for students at individual
Education plan meetings, student study
teams and school attendance review boards
Inappropriate Activities for
School Counselors
• Coordinating or administering cognitive,
aptitude and achievement tests
• Teaching classes when teachers are absent
• Clerical record keeping
• Work with one student at a time in a
therapeutic, clinical mode
• Supervising study halls
• Sending students home who are not
appropriately dressed
• Data entry
There has been discussion that the reason school counselors are performing duties
that are deemed inappropriate are due to budget cuts in education. It has been said that
when building administrators have an extra set of hands they utilize them to the fullest,
especially with the shortage in staff in all areas. In the state of Georgia districts are
noticing budgets anywhere from $88 million to $120 million (Shirek, 2010). Schools are
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looking to cute other personnel before they cut teachers and this translates to increased
caseloads for school counselors. The numbers of student to counselor ratio in certain
cities and states are mind blowing. It has been reported that the average caseload in
California can range from 700 to 1,000 students per counselor (City towninfo.com,
2009). With counselors performing inappropriate duties and managing caseloads to this
extent can result in parents, students, teachers, and administrators being dissatisfied with
counseling services.
The researcher conducted preliminary research by speaking with high school
counselors in a metro Atlanta school district. These individuals were not associated with
the study, but the researcher deemed it necessary to speak with them by asking basic
questions regarding their role, work load and their perception on if they believe their
stakeholders are satisfied with their services. What was discovered was significant
information that needed to be noted and laid a foundation for the study. The results
indicated there are several problems associated with the counselor’s role. Those
problems are identified as role conflict, role ambiguity and work overload (Skutley,
2006). These problems become associated with occupational stress and job
dissatisfaction.
The school counselor often times perceive their role to be one thing while others
(administrators, teachers, students, parents) are inconsistent with their perception of
school counselors which causes role conflict. This leads to role ambiguity because the
counselor experiences difficulty prioritizing the various given tasks. Counselors
described work overload as being given too much to accomplish in a certain amount of
time. Some of the extra duties that are being given, according to former State
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Superintend Cox that should not be placed on counselors, are taking up time that could
be spent elsewhere.
These facets lead to job stress and dissatisfaction. Counselors stated that they
believe they are given noncounseling duties because administration does not want to
handle the task in addition to administrators not being certain on what is the role of the
counselor. This is viewed as lack of support on behalf of school administrators. The
message that is being communicated to parents, teachers, and students is that the role of
the school counselor is not important.
The current counseling program at the school involved in this study is typical of
the average high school counseling program across the country. The school district
where this study took place has a goal for every school’s counseling program to reflect
ASCA’s (2003) National Model. The school being used in this study follows a
comprehensive guidance program. The emphasis is on academic success for every
student, not just those who are motivated, supported and ready to learn. The hope for the
school counseling program is for all students to achieve success in school and develop
into contributing members of our society.
School counselors, must collaborate with many stakeholders to ensure the quality
of the counseling program. Thorough this cooperative effort, school counseling
programs are an integral part of the schools total mission. School Counselor’s work
collaboratively with parents/guardians, community members, students, teachers,
administrators, and other support services professionals. The objective of the school
counselor is to provide proactive leadership, which engages all stakeholders in the
delivery of activities and services to assist students achieve success in school.
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According to the American Counseling Association (ASCA), if the ideal
conditions were in place for counselors and if administrators understood the importance
of counselors there would be less role ambiguity, role conflict and work overload (Stone
& Dahir, 2006). ASCA outlines several ideal conditions that most public schools cannot
accommodate due to budget issues. In order to prevent counselors from being over
worked, ASCA recommends that the counselor to student ratio be one counselor per
every 250 students (ASCA, 2011).
ASCA also outlines the ideal times school counselors spend on various tasks at
the elementary, middle and high school levels. The majority of a high school counselor’s
time should be spent on individual student planning and responsive services. Individual
student planning consists of: goal setting, career/academic planning as well as assisting
students identify their strengths and weakness. Responsive services consist of: individual
and small group counseling, crisis intervention and consultation with teachers, case
managers, and administration (Table 2, Gysbers & Henderson, 2000).
Table 2
Ideal Distribution of Total School Counselor Time
Delivery System Elementary School Middle School High School
Component % of Time % of Time % of Time
Guidance Curriculum 35%-45% 25%-35% 15%-25%
Individual Student Planning 5%-l0% 15%-25% 25%-35%
Responsive Services 30%-40% 30%-40% 25%-35%
System Support lO%-15% 10%-l5% 15%-20%
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Purpose of the Study
Effective counseling programs are a necessity in the school system. The
counseling program is essential in improving student achievement. The high school
counselor must advocate for themselves, and let others know the importance of their role.
Also, counselors must communicate to administration that performing non-counseling
duties is a disservice to the students and their parents. This research is valuable in
legitimizing the role of school counselors. The purpose of this mixed method study is to
examine the satisfaction of the high school guidance program in a school district in metro
Atlanta based on the perception of high school seniors, parents, teachers, administrators,
and counselors in the profession.
Research Questions
The goal of the school guidance program is to develop a student’s social,
personal, vocational and academic achievement (ASCA, website). This study is designed
to survey high school seniors, parents, and teachers about their satisfaction with their
school counseling program. The study also includes interviews with administrators
regarding their experience and satisfaction with the school’s counseling program. This
study focuses on one high schools guidance program in a northern metro Atlanta school
district. To this end, the following research questions were formulated:
RQ 1: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of parents?
RQ2: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of students?
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RQ3: What is the relationship between the performance of counselor duties
and the level of satisfaction based on the perception of teachers?
RQ4: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of administrators?
RQ5: What is the relationship between the parent-school counselor relationship
and parents’ level of satisfaction of the counseling program?
RQ6: What is the relationship between the student-school counselor
relationship and students’ level of satisfaction of the counseling
program?
RQ7: What is the relationship between the teacher-school counselor
relationship and teachers’ level of satisfaction of the counseling
program?
RQ8: What is the relationship between the administrator-school counselor
relationship and administrators’ level of satisfaction of the counseling
program?
RQ9: What factors tend to influence parents, students, teachers and
administrators on the satisfaction of the counseling program?
RQ 10: What factors influence counselors in their role?
RQ 11: What are the personal and professional concerns that teachers,
administrators and counselors believe impact school counselors in
providing satisfactory service?
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Significance of the Study
There has been little research that takes into account the students, parents,
teachers, and administrators level of satisfaction with the high school guidance program.
There is also limited research that investigates the school counselor satisfaction of the
guidance program. The significance of this study will communicate the importance of
school counselors and validate their position as being a part of the administrative team.
School counselors are viewed as impacting change for student achievement similar to the
impact of building administrators. With principals having the ability to define the role
counselors’ play at their schools, this study provides building level administrators the
most efficient way to utilize their school counselors in order for the school to provide
satisfactory counseling service to parents, students and teachers.
With the proposal of House Bill 186, this policy legitimizes the importance of
school counselor’s involvement in policy. This bill is proposing that students be asses on
their soft skills. Soft skills relates to professionalism, oral and written communication,
teamwork and punctuality (HB 186, 2011). Counselors teach soft skills in guidance
lessons beginning in elementary school. It is imperative that school counselors are
involved with this process. School counselors are trained to be critical thinking change
agents and they need to be a part of policy implementation as well.
The results of this study will contribute to school counseling literature as well as
provide feedback to school counseling programs. The results of this study will also be
useful to school counselors, school administrators, counselor education programs, and
school districts in planning school counseling programs. The data from this study may
provide future research for others interested in this topic.
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Summary
The current study scrutinizes the level of satisfaction that high school seniors,
parents, teachers, administrators, and counselors have of a high school counseling
program in a metro Atlanta school district. Chapter I is an introduction to this
exploration. By conducting this study school counselors will have an idea of how they
are viewed by parents, students, teachers, and administrators.
CHAPTER II
REVIEW OF THE LITERATURE
A review of literature provides relevant evidence of what has already been
discussed by other researchers. This chapter is crucial to the study because it details
literature that supports the variables. Recently, there has been a commotion regarding
school counseling programs; various entities have come together to revise a program for
the 2l century school. The Education Trust and American School Counseling
Association have joined forces in revising the school counseling program to make it more
viable for the 21st century student and school. Literature specific to the satisfaction of the
counseling program from all stakeholders was examined. Also, the literature review
explored the historical context of school counselors and their importance to students,
parents, and administrators. This brief overview of counseling also explored school
counselors as educational leaders.
It has been said in various forms that school counselors make a difference in the
lives of their students (Gybers & Henderson 2000; Gybers, 2001). Not only do school
counselor’s impact students but also the families of those students. The statistics from
the National Mental Health Association (2010) reveal that students come to school with
various issues. These issues are evident in the classroom. In order to best assist students
in the classroom and/or at home, school counselors need to become involved. Here are a
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few examples of what school counselors have to deal with based on the statistics from
NMHA and the Children’s Defense Fund (2010):
• Mental health problems affect one in every five young people at any given time
• Suicide is the third leading cause of death for 15-24 year olds and the sixth
leading cause of death for 5-15 year olds
• Schizophrenia is rare in children under 12, but occurs in about three out of
every 1,000 adolescents
• One in every 33 children may have clinical depression. The rate of depression
among adolescents may be as high as one in eight
• As many as 1 in 10 young people may have an anxiety disorder
• Every 11 seconds a high school student drops out
• Every second a public school student is suspended
• 35% of students dislike school
• Over 60% of students find school boring
• The number of homeless youth that were enrolled in public schools increased
41% between the 2006-07 and 2008-09 school years
What is even more troublesome is that the majority of these students are minority
student’s (Sink, 2005). Minority students have stated their high school counseling
experience was less than promising. This is explored later in the chapter.
Historical Overview of School Counselors
There are many publications that give detailed accounts of how school counseling
has evolved over the years and how the profession has impacted K- 12 education (Gybers,
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1997; Herr, 2003; Schmidt, 2003). This historical overview will look at the
development of the counseling program across three eras. These eras have been coined
the formative era, transitional era and contemporary era (Sink, 2005). Each era has
facilitated with the advancement of the profession.
The formative era was the time period where counseling moved from a vocational
focus to an educational focus. Parsons (1909) and Davis (1914) were identified as the
“founding fathers” of vocational counseling. These educators were concerned with the
occupational needs of students. They, along with others, believed that having individuals
to guide students was essential to education just as much as the core subject areas. They
not only believed that secondary students could benefit from such a program, but all
students needed to have access to vocational guidance starting in elementary school
(Parsons, 1909; Davis, 1914).
Soon, the leaders in this initiative realized that a focus on vocational guidance was
not enough to meet the growing needs of students and their families. Brewer (1933),
Reed (1944), and Williamson and Darley (1937) stated that there needed to be an
expansion beyond vocation and educational guidance became the new approach. This
approach was considered holistic. Educational guidance in the 1930s consisted of
classroom guidance as well as individual guidance. Brewer (1933) believed that it was
essential that someone be available to guide students through their problems. In the early
years, the primary focus was on vocational needs but soon expanded to include other
aspects of student life.
The transitional era in school counseling is a period that moved from a student
personnel aspect to more of developmental guidance and counseling (Sink, 2005). By the
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mid-1900s the profession shifted into looking at the needs of the student as a whole.
Counseling started into incorporate clinical methods into their work with students. Under
the influence of Froelich (1958), counselors started using an assorted approach in dealing
with students instead of using one primary theoretical approach. The goal was to assist
students in their growth; this is still very much the same approach that school counselors
use today.
The legitimization of the profession was solidified with the establishment of the
American Personnel and Guidance Association which is now known as the American
School Counselor Association (DeVoss & Andrews, 2006). This organization assisted in
the separation of school counselors from the teaching profession as well as set clear
professional standards and educational requirements for the field. During this period title
changed from “guidance counselor” to “school counselor.” This era lead to changes that
still impact school counselors. This era assisted with making the shift from a service
approach into a holistic and developmental approach.
The last era, known as the contemporary era stated the implementation of the
comprehensive school counseling program. This era is current and ever evolving. With
the implementation of the comprehensive school counseling program, spearheaded by
ASCA and the Education Trust, there is a new vision for the school counselor (Education
Trust, 1997) (Table 3).
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Table 3
The New Vision ofSchool Counseling
Mental Health Providers
• Individual students’ issues
• Clinical focus on deficits
• Provider of 1-1 and small groups
• Primary focus—personal/social
• Ancillary/support personnel
• Loosely defined responsibilities
• Record keepers
• Sorters, selection of placement
• Isolated or work with counselors
• Guardians of the status quo
• Involvement primarily with students
• Little or no accountability
• Dependence on system’s resources
• Postsecondary planners for few
Academic Achievement Promoters
• Whole school and system issues
• Academic focus on strengths
• Leader, planner, program developer
• Primary focus—academic success
• Integral education team members
• Focused mission/responsibilities
• Data users for change agenda
• Advocates for inclusion of all
• Teaming and collaboration
• Agents for change and equity
• Involvement with all stakeholders
• Accountable for student success
• Brokers of school/community resources
• Champions for all students
This new vision is used to support school counselors in defining their role, not
only for the school counselor but also for those they work with. ASCA emphasizes that
school counselors need to be leaders in systematic change. In this contemporary era, the
school counselor of today and tomorrow needs to be involved in the school-wide
approach to change.
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It is evident that school counselors of the 21St century operate as educational
leaders and their leadership is vital. The reason being counselors know how to apply an
array of leadership skills to various problems. School counselors are at an advantage
because of the issues that they tend to deal with on a daily basis. Counselors are skilled
in program development as well as public relations, collaboration and conflict resolution
to name a few (Cobia & Henderson, 2003). In essence the school counselor of the
21st
century is equipped to face many challenges as well as utilize their education leadership
skills to carefully monitor program results to ensure the academic success of students.
American School Counseling Association (ASCA) National Model
School counselors across the United States continue to research and review
counseling programs in search of a counseling program that may be modeled in order to
ensure that every student receives the same benefits. The ASCA National Model: A
Framework for School Counseling Programs provides an all-inclusive model for students
to obtain success through academic, career and personal/social development experiences.
Massachusetts, when searching for a school counseling program that would have a
powerful impact on student learning and academic achievement, selected the ASCA
National Model. Wisconsin, Washington, Tennessee, Georgia, North Carolina and Ohio
are other states that have encouraged school counselors to adopt the ASCA National
Model (Lambie & Williamson, 2004).
In 1997, the American School Counseling Association established a set of
standards called The ASCA National Model. The ASCA National Model provides a
framework that helps school counselors practice with greater intention and increased
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clarity (Sabella, 2006). By implementing a school counseling program based on the
ASCA National Model, schools and school districts can: (a) establish the school
counseling program as an integral component of the academic mission of the school, (b)
ensure every student has equitable access to the school counseling program, (c) identify
and deliver the knowledge and skills all students should acquire, (d) ensure that the
school counseling program is comprehensive in design and is delivered systematically to
all students (ASCA National Model, 2003). The ASCA model consists of four
interrelated components: foundation, delivery system, management systems and
accountability (ASCA National Model, 2003). These components work together to help
the counselor promote academic achievement, and also to help develop a comprehensive
school counseling program. The ASCA National standards also outline competencies
that are the foundation for ASCA’s (2003) National Model. A comprehensive school-
counseling program is data driven. The use of data to effect change within the school
system is integral to ensuring every student receives the benefits of the school counseling
program. School counselors must show that each activity implemented as part of the
program was developed from careful analysis of students’ needs, achievement and/or
related data (ASCA National Model, 2003).
According to Zalaquett (2005), more than 70% of elementary school principals
“agree” or “strongly agree” that the counselor made a significant difference in the
academic performance of the students s/he worked with. However, only 28% of
principals believed that the adoption of the ASCA National Standards by the state of
Florida would help counselors focus on their relevant job duties. Interesting enough,
27% of principals were unfamiliar with the existence of the national standards.
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ASCA’s (2003) National Model recommends that school counselors spend
80% of their time in direct service with students. In one of the studies, the mean ideal
time vs. actual time that elementary school counselor’s spent on high to low priority job
responsibilities showed some inconsistencies. This data reinforce the fact that counselors
continue to be pulled in other directions. Counselors are spending time assisting in
registration and scheduling, maintaining student records and files, and coordinating
special education services (Kirchner & Setchfield, 2005). It may not be the principals’
lack of understanding of the school counselor roles that leads to poor allocation of
counselors’ time, but the real demands of the work settings that impinge on both roles
(Kirchner & Setchfield, 2005).
In the study performed by Fitch, Newby, Ballestero, and Marshall (2001),
graduate students in educational administration rated registration, testing, special
education assistance, record keeping, and discipline as the five least important duties of
school counselors. The five duties participants ranked as most important were direct
crisis response, providing a safe setting for students to talk, communicating empathy,
helping teachers respond to crisis, and helping students with transitions. As discipline
being one of the least important duties listed, 28% of future principals found it to be
significant role of a school counselor. However, students often experience role confusion
when a school counselor is put into a disciplinary role. Students lose trust and experience
tension and anxiety when counselors are made to be an authoritative figure (Fitch,
Newby, Ballestero, & Marshall 2001).
Even though there are some articles touching on these topics, this area of research
is still very limited. The ASCA (2003) model continues to have difficulty being adopted
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by the school system as a whole, because of this lack of knowledge of the counseling
standards (Zalaquett, 2005). The problem now is getting the ASCA model adopted as
standard operating procedure in all public school systems, not just a few. Until the
ASCA model is proven effective to school administration, school counselors will
continue to encounter resistance.
Theories of Perception
Perception is the process that individuals use to process the world around them.
Individuals use their experiences to make assumptions on how their next encounter will
be based on a similar personal experience or an experience they have heard about.
Perception not only shapes an individual’s environment but also impacts their behavior
(Central Intelligence Agency [CIA], 2011). Perception implies awareness and
understanding.
Parents and students perception of school are based on several factors. Parents
perceptions of school are based on their own personal experience, those of their parents,
and beliefs about how teachers felt about them based on their various demographics.
Student perceptions are shaped in a similar manner. Parents have a great impact on how
students view school and education. An example would be that if a parent had a negative
school experience they would have conveyed that to their student and the student enters
school on the defensive; therefore, their behavior and attitude is not based on their own
school experience but that of their parent. According to the Central Intelligence Agency
(2011), perceptions are heavily influenced by “past experience, education, cultural
values, and role requirements” (p. xxi). Perceptions are subjective.
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Parents’ Perception of School Counseling
There has not been a tremendous amount of research on the parent’s perception of
the high school guidance program. Based on the minimal amount of research that has
been conducted the results have been conflicting. Some researchers have discovered
parents believe that school counselors are vital to their student’s growth both
academically and socially (Whiston, 1991). Others have revealed parents perceive school
counselors not to be as helpful as they would like (Chapman & DeMasi, 1991).
Quast (2003) conducted research on parent’s perception of the high school
counseling program in Wisconsin. The researcher discovered various results. Based on
parents past interactions with school counselors or what they believe a school counselor’s
role and function is, it was discovered that some parents had the impression that school
counselors handled scheduling, recordkeeping, career assistance as well as shuffle paper.
It is obvious that some of these parents are unaware and know very little about the true
role and function of the high school counselor. These perceptions also come from a lack
of interaction with the high school counselor (Zabel, 2007). It was obvious that parents
were unaware of the services that the counseling department offered as well as unsure if
the counselor’s role. Due to this lack of awareness, parent’s perceptions are incorrect
based on the job description they believe is true of the high school counselor (Quast,
2003; Zabel, 2007).
The Quast (2003) study indicated that parents also leave the responsibility of
knowing what is available in the counseling office to their students. At this point in their
students’ lives some parents believe that students need to be responsible for their
education because they soon will be transitioning to college and need to learn how to
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advocate for themselves. Zabel (2007) noticed that in her study parents that have
students with disabilities tend to have more interaction with the counseling office so that
services can be coordinated to assist the student. It was noted that these parents value the
services that were provided by the school counselors.
When parents were asked to list what they felt the counselor’s role and function
was as well as some of their impressions of school counselors here is what was
mentioned: provide individual counseling, transition assistance, work with teachers to
assist students with academic and personal issues, and career exploration (Quast, 2003).
The attitude that parents have towards counselors were listed as poor. Parents seemed to
believe that school counselors are generally undedicated and are only interested in
working with the academic high achievers (Zabel, 2007).
Both researchers noted that parents would like more contact with the school
counselor and want to know more about what services they provide. Also, parents are
oblivious to the impact that counselors have on their students’ academic achievement and
success as well as the impact as counselors have on the social growth of students.
Knowing these perceptions assist the school counselor when working with parents.
Counselors know have the knowledge needed to combat the defensiveness that parents
may have regarding the high school counseling program.
Students’ Perception of School Counseling
The student’s perception of school counselors are shaped by their parents as well
as media portrayals and discussions with significant adults in their lives (Moore-Thomas
& Lent, 2007). There have been several studies conducted looking at the Hispanic
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student perspective of school counselors (Vela-Gude, Johnson, Cavazos, Campos, &
Rodiguez, 2009; Avile’s, Gueerrero, Howarth, & Thomas, 1999). These studies started
that students had a negative view of school counselors based on their experience.
The majority of the Latino students that participated stated that their school
counselors were never available to meet with them. One student was quoted saying: “I
had no idea who even my counselor was. I can’t even think of her name. They were no
help to me whatsoever” (Velda-Gude et al., 2009). This was the sentiment of the Latino
students and several stated the counselors would make appointments during times they
were not available such as after school when they had to take the bus home or had work
obligations. The other negative views that Latino students mentioned about counselors
were their inadequate advisement, differential treatment and low expectations. Students
felt that counselors had a negative attitude towards them based on their ethnicity and that
was the reason they were treated differently (Vela-Gude et al., 2009; Avile’s et al., 1999).
Some students stated they overheard their counselor talking negative about them and
would make negative comments to them insinuating that they would not graduate and
should look into other educational options (Vela-Gude et al., 2009; Avile’s et al., 1999).
These students from two different studies and a ten year span experienced the
same negative treatment by their school counselor. These students did not trust their
counselor and believed that their school counselor hindered them from achieving their
goal of a higher education (Velda-Gude et al., 2009). African-American students also
echo similar perceptions of school counselors. Research that was conducted in 2003 by
Flowers, Mimer, and Moore revealed that African-American high school seniors believed
that their school counselor lacked experience in dealing with minority students. This is
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unfortunate because school counselors have the knowledge and skills to inspire and
encourage students to do well academically as well as give them the necessary
information that is needed to further their education.
The African-American students had very negative feeling about their school
experience and believed that if their school counselor was available to meet with them
and took the time to understand the various barriers that may impact their academic
achievement, it would have greatly impacted their post-secondary plans (Flowers, Mimer,
& Moore, 2003; Anchis, Sedlacek, & Mohr, 2000). Being in tune with the student body
is essential for school counselor success among all the students that they interact with.
Despite the daunting reports given about school counselors, other studies have
proven there are students who have experienced positive counseling experiences (Coogan
& DeLucia-Waack, 2007; Stower, 2003). These studies looked at students that were
currently enrolled in college and these students indicated that their counseling experience
was successful. They received assistance from their high school counselor on college
selection, scheduling and college entrance exams. There was a difference between male
and female frequency to the counseling office, but there was not an indication that gender
or race impacted their experience (Coogan & DeLucia-Waack, 2007).
Teachers’ Perception of School Counseling
There has not been extensive research conducted regarding the teachers
perception of the school counseling program. This is surprising because teachers spend
the most times with students throughout the school day. Knowing the teachers perception
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of the school counseling program is vital for school counselors. An effective school
counseling program needs the input from teachers (Reiner, Colbert, & Pe’russe, 2009).
A national study that was conducted by Reiner, Colbert, and Pe’russe (2009)
indicated that teachers believe that counselors are performing some of the roles that are
outlined by ASCA. The results indicated that teachers at times feel as if school
counselors are providing too many services that do not fit into the ASCA model and
therefore they are not fulfilling the expectations of teachers, students, administrators or
parents. According to this research, the most important duties of high school counselors,
according to high school teachers, are: academic/career planning, personal/social needs,
assistance with resolving student issues, maintenance of student records, meeting the
needs of the needs assessment and developing programs around those needs, and
therapeutic counseling. This research suggests while teachers have an idea about the
services that counselors provide they still lack an awareness of what high school
counselors actually do. Some of the duties that teachers deem important, according to the
ASCA model those are considered non-counseling duties.
Other studies have stated that teachers would like for counselors to be more
visible and involved in the school (Clark & Amatea, 2004). One teacher in this study
stated, “The counselor should be an integral part of the school team and should be warm
and approachable. Visibility with teachers and students is very important. The counselor
should not be isolated” (Teacher 22, personal communication, December 13, 2011).
Teachers have expressed that counselors are needed in order for them to perform their
jobs effectively (Clark & Amatea, 2004; Beesley, 2004).
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Overall most teachers are satisfied with the school counseling services at their
schools (Beesley, 2004; Clark & Amatea, 2004; Skutley, 2006). The services that receive
the highest rate of satisfaction are classroom guidance, individual/group counseling,
consultation and coordination of special education services (Beesley, 2004). Some
teachers have given higher satisfaction ratings to those counselors that have previous
teaching experience (Quarto, 1999). It is believed that counselors with teaching
experience understand the educational problems that occur in the classroom as well as
have the skills to understand and assist with the emotional problems of students. Quarto
(1999), stated:
A great counselor is one who addresses the needs of the students and teachers by
going out into the school and experiencing it as it is. For example, being in the
classroom, lunchroom, and other areas sometimes avoided is a good idea. The
counselor needs to be visible to teachers as well, such as in team meetings. She
should keep lines of communication open between teacher, parents, and students
and provide an atmosphere that is favorable to all. (p. 136)
All in all teachers are pleased with the services that counselors provide.
Counselors need to be aware that there is still a need to increase communication between
teachers and the school counselor because, teachers are still unaware of all of the services
that provided in the counseling office, as well as unaware of the role and function of the
school counselor (Reiner, Colbert, Pe’russe, 2009; Beesley, 2004, Skutley, 2006).
Teachers and counselors need to collaborate to assist students do their best academically
and as citizens.
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Administration’s Perspective of School Counseling
Understanding the perception of school administrators is fundamental for school
counselors. Often school administration define the role and function of the school
counselor based on the needs of the school environment. With this being the case, it is
beneficial to understand how school administrators view the counselor’s role.
Most research that has been conducted on this topic discusses the importance of
school counselors and administrators being partners in student success (Beesley & Frey,
2006; Fitch et al, 2001; Ross & Herrington, 2005). The partnership between both parties
is essential because both offer different skill sets that can impact student achievement and
programs can be developed to meet the needs of the students. With school counselors
and principals committed to student success, one would think that both entities would
have a better understanding of their roles.
Oftentimes counselors and school principals disagree on the role and function of
the school counselor (Ross & Herrington, 2005; Chata & Loesch, 2007). The reason
being principals have based the function and role of the school counselor on their
personal experiences and with few opportunities to learn about the role of the school
counselor, administration tend to assign duties based on assumptions. It has been noted
that principals do not view school counselors as a central service to student success and
therefore, certain schools have eliminated their school counseling program (Ballard &
Murgatroyd, 1999).
This is not the sentiment of all principals or principals in training. Fitch et a!.
(2001) revealed that future school principals know the importance of school counselors
and have a clear understanding on their role and function in schools. This is positive for
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school counselors because future building administrators deem their role as vital and
are willing to collaborate to make sure that counselors are performing their duties as
outlined by ASCA (2011).
Even though some administrators lack the knowledge of school counselors,
overall principals have rated their school counseling program as satisfactory (Ross &
Herrington, 2005; Beesley & Frey, 2006; Chata & Loesch, 2007). Elementary school
principals report higher level of satisfaction of their school counselors compared to
middle and high school principals, and this could be due to the close collaboration that
elementary school counselors and principals have due to a smaller administrative team
and counseling program. Principals ranked the following school counseling services as
those they are most satisfied with: staff development, conflict resolution, enrollment,
career counseling, academic placement, individual/group counseling, and classroom
guidance (Beesley & Frey, 2006).
There is positive literature regarding principal’s perception of school counselors
despite principals not being fully aware of their role and function. It is essential that
school counselors start advocating their role and clearly communicate with administration
regarding their role. Having a conversation about the ASCA model may facilitate an
agreement between school counselors and principals. The silver lining may be that
principals in training seem to have a better understanding of the counselor role and as
things begin to shift, counselors may find themselves more satisfied with their jobs.
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Counselors’ Perception of the Profession
School counselors have voiced their concerns in how they are being utilized or
underutilized in their schools. School counselors often face difficulty when dealing with
school administration over their role and function (Skutley, 2006). Friction arises when
counselors and school administrators disagree on the counseling duties, and counselors
view some of their duties as non-counseling duties according to the ASCA national
Model. Most counselors would prefer to spend their time in direct contact with students
compared to test coordination (ASCA, 2007; Monteiro-Leitner, Asner-Seif, Milde, &
Lein, 2006; Ross & Herrington, 2005).
Most of the research that is available regarding school counselors perception is
dealing with their perception ofjob satisfaction and job stress. Counseling can be
stressful if one believes that their position is non-significant and their work does not
matter (Rayle, 2006). Rayle discovered that it is vital for school counselors to sense that
their role and function is making a difference in the lives of their students, as well as their
expertise being valuable by building administration, teachers and parents. In this study, it
was discovered that high school counselors experienced the highest level ofjob stress and
dissatisfaction. This is not surprising based on the various roles and tasks given to high
school counselors compared to their colleagues at the elementary and middle school
level. The more school counselors perceive they matter the higher their job satisfaction
rating and job related stress is low (Rayle, 2006).
School counselors deem it important to know what their constituents perceive
their role to be as well as how satisfied they are with their services. This is evident by the
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amount of research conducted by school counselors attempting to know the
perceptions of students, parents, administrators, and teachers regarding their role and
function.
Summary
The role of the school counselor has been consistently revised since its inception
in the early 1900s. It has become apparent that in order for there to be consistency in the
role and function of the school counselor, it is essential that school counselors become
advocates. By being an advocate, counselors will be able to communicate the importance
of their job as well as their role and function in the school. Not only is advocacy
necessary but also positive relationship building with teachers, parents, and
administrators. These relationships will foster a better understanding of the counselor’s
role and function.
This chapter focused on providing an historical overview of school counseling.
The perceptions of students, teachers, parents, administrators, and counselors were
considered to provide a scope of those closely impacted by the school counselor, and how
they perceived the school counselor’s role and function.
CHAPTER III
THEORETICAL FRAMEWORK
This study examines the satisfaction of the high school counseling program based
on the perceptions of students, parents, teachers, administrators and counselors in a
metropolitan Atlanta school district. This study investigates these areas as it relates to
satisfaction of the school counseling program: gender of students, socioeconomic status
(SES) of parents and students, student academic achievement, disciplinary status,
parent’s level of education, adequacy of resources, parent-counselor relationship, and
school demographics. For the purpose of this research, this chapter includes the
definition of tenns that needed further clarification due to their specificity for this
research.
The theoretical basis for this study is based on the premise of the ASCA (2003)
National Model for school counselors. The model represents the operational structure
and components of ASCA’s National Model for School Counseling Programs. Figure 1
displays the three levels and four squares, each representing one of the major systems of
the model. The arrows point to the systems that they influence and resemble a building
block approach. The border of the model represents school counselor’s skills and




Figure 1. ASCA National Model for School Counselors
Researchers believe that in order to begin to meet the needs of the 21st century
student, school counselors must look at individual problems for a systemic perspective.
It is no longer sufficient to only focus on helping students. School counselors must also
work to change the system in which they are employed (ASCA National Model, 2003).
Foundation, delivery system, management systems and accountability are
considered to be the elements of the model. The foundation serves as the solid position
upon which the rest of the school counseling program is built. The decisions that are
made during this process become known as “what” of the program. This element











involved in the counseling program. Designing a strong foundation requires a
cooperative effort among all stakeholders. It is essential that all parties are involved in
creating the philosophy, mission, and overall program focus. The foundation is essential
to ensuring that the school counseling program is incorporated in the total educational
program for student success (Gysbers & Henderson, 2000).
Once the program’s foundation has been established, the focus should then be the
method of delivering the program to students. Counselors need to design the activities in
which they plan to deliver to students. The delivery system addresses how the counseling
program will be implemented. The delivery system takes into the counseling curriculum,
individual student planning, responsive services and system support. The delivery
system and management system are intertwined.
The management system square of the ASCA National Model details how the
organizational process and the tools needed to manage the school counseling program.
The management of the program is clearly outlined and reflects the school’s needs. Just
as school administrators analyze data, develop plans to meet objectives, create a master
calendar and provide organizational activities, the counseling program must do this also.
It is essential that the school counseling program be effectively and efficiently managed.
Clear expectations and interactions with all stakeholders result in student growth,
systematic change and a school counseling program that is an integral component to the
total education program that the school has to offer.
Having an accountability system in place is absolutely necessary. The school
counseling program needs data to show how students are different as a result of being
involved in the school counseling program. In recent years administrators have devalued
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school counselors and now more than ever, school counselors are challenged to
demonstrate the effectiveness of their programs in measurable terms. It is necessary for
school counselors to collect data that support and connect their work to students’
academic success.
Along with the elements of the ASCA National Model (2003), there are also
themes that need to be incorporated in the model. The model embodies the four themes
of leadership, advocacy, collaboration and systematic change as part of the framework.
Figure 1 shows that the four themes are repeated around the frame to indicate the
importance of the school counselor’s work within these areas (ASCA National Model,
2003).
Another theory that provides a framework for this study is situational leadership
(Figure 2). The model that was created by Paul Hersey and Kenneth Blanchard indicates
contingent upon the situation, what the leader is faced with along with the behavior of
their followers would determine the leaders approach to the situation (Lunenburg &
Ornstein, 2008). This theory is divided into four quadrants, supporting, coaching,
empowering and directing. The approach chosen would depend on the competence of the
individual who is carrying out the given task and their commitment to completing that
task
School counselors execute this theory very well because based on the individual
and what they are needing assistance with the school counselor needs to decide if they
should use the supportive approach which is offering the individuals praise and listening
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Figure 2. Situational Leadership
Another approach is coaching, where the counselor may need to be more direct in
order to provide assistance because the student, teacher, parent or administrator may have
some knowledge about the area but needs the directive from the counselor’s expertise.
The third option would be the empowering approach. This approach tends to work well
with those students that are goal driven, know what they want and just need someone to
encourage them to go for their dreams because they have the knowledge and commitment
to obtain them. The last approach is the directing approach. School counselor’s use this
approach the most for the individuals they come into contact with that are not motivated.
The school counselor would then provide a structure for this individual and follow-up
with them to make sure that they understand and provide assistance along the way. These
Di cti’.’e Behavior
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four approaches are used on a daily basis and is one of the many leadership traits that
school counselors have.
By basing this research on the ASCA (2003) model and situational leadership in
conjunction with looking at the perceptions of students, parents, teachers, administrators
and counselors, this research gives a broader perspective on what is needed to make the
high school counseling program satisfactory to all stakeholders. In schools, it is
important that all participants are clear on the role and function of the high school
counselor so that positive student outcomes can be achieved. By using multiple sources
for data collection it will add more to the literature on the topic.
Definition of Variables and Other Terms
Dependent Variables
The definition of the dependent variable is defined as the level of satisfaction of
the high school counseling program based on ASCA principles by parents, students,
teachers, administrators, and counselors. Level of satisfaction can also be defined as
students encouraging their friends to utilize school counselor’s based on their experience,
parents’ willingness to build a relationship with the school counselor, teachers’
collaborating with the counselors on student issues and administration having trust in the
school counselors.
Independent Variables
The independent variables in this study are: (a) parent demographics, (b) student
demographics, (c) administrator demographics, (d) teacher demographics, (e) counselor
demographics, (f) parent-counselor relationship, (g) student-counselor relationship, (h)
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teacher-counselor relationship, (i) administrator-counselor relationship, and (j)
counselor resources. These terms are defined below:
Parent Demographics refers to the age range, gender, race/ethnicity, socio
economic status, number of students parents have in the school, and the grade level of
their students.
Student Demographics refers to the gender, ethnicity, free/reduced lunch status,
disciplinary status, academic achievement, and postsecondary options.
Administrator Demographics refers to position held and years of administrative
experience.
Teacher Demographics refers to the gender, race, years of experience at this
school, degree status, grade level taught, subject area, and years of experience.
Counselor Demographics refers to the degree status, caseload, years of
counseling experience, gender, age range, and race/ethnicity.
Parent-Counselor relationship: The opinions of the parents and their perception
of the school counselor regarding availability and effectiveness.
Student-Counselor Relationship: The opinions of the students and their
perception of the school counselor regarding availability and effectiveness.
Teacher-Counselor Relationship refers to the relationship that teachers have
with the school counselor and their perception of counselors willing to work with them to
perform their job effectively as well as their opinion on how effective school counselors
are to the students.
Administrator-Counselor Relationship: The opinions of school administrators
and their perception of the efficiency and effectiveness of the school counselor.
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Counselor Resources: The facilities, equipment, personnel, student-counselor
ratio, workload and time available to meet with teachers, parents, students and
administrators
Other Terms
High School Counselor: A school counselor working with students in grades 9-
12 in a high school setting.
ASCA National Model: American School Counselor Association (ASCA) gives
the framework for a comprehensive school counseling program (see Figure 1).
Perception: The beliefs or opinions held by individuals.
Relationship among Variables
These independent variables will have an effect on the level of satisfaction of the
counseling program because students and parents from a higher SES may believe that the
school counselors cannot offer them any assistance because their parents are college
educated and/or they have older siblings that are available to assist them with the college
process. Also, these students may have access to a therapist in the community if they are
dealing with any depression, anxiety or not able to cope at school based on a number of
personal factors that are distracting them from their school work. With this being the
case some students may be indifferent because they do not utilize the counseling services
at the school.
Those students and parents from a lower SES tend to utilize the services offered at
the school more frequently. The student maybe a first generation college student and the
student and parent may not be familiar with the college process. These families may rely
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solely on the experience of the school counselor. Based on their interaction with the
counselor would determine their level of satisfaction. Students that are from
economically disadvantaged families may also have other issues they encounter during
the school year such which would have them seek out the assistance from their school
counselor.
Teachers and administrators tend to base their satisfaction on past experiences
with school counselors. These experiences could have been during their professional
career or as a high school student. These perceptions impact how they view the school
counseling program at their school. Figure 3 shows the relationship between independent
and dependent variables.
Summary
This chapter summarizes the theoretical framework for this study. The ASCA
National Model serves as the basis of the 21St century counseling program. Figure 2
outlines the relationship between the independent and dependent variables. This chapter
also provides relevant definitions that are pertinent to this research.
Research Questions
RQ 1: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of parents?
RQ2: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of students?
RQ3: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of teachers?
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Figure 3. Relationship between Independent and Dependent Variables
RQ4: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of administrators?
RQ5: What is the relationship between the parent-school counselor relationship
and parents’ level of satisfaction of the counseling program?
RQ6: What is the relationship between the student-school counselor
relationship and students’ level of satisfaction of the counseling
program?
RQ7: What is the relationship between the teacher-school counselor
relationship and teachers level of satisfaction of the counseling program?
Independent Variables
Parents:
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RQ8: What is the relationship between the administrator-school counselor
relationship and administrators level of satisfaction of the counseling
program?
RQ9: What factors tend to influence parents, students, teachers and
administrators on the satisfaction of the counseling program?
RQ1O: What factors influence counselors in their role?
RQ1 1: What are the personal and professional concerns that teachers,




The purpose of this study was to examine the factors associated with the
relationships between the independent and dependent variables as it deals with the
satisfaction of a high school counseling program. This study used both research methods,
quantitative and qualitative, to discover the satisfaction of the high school guidance
program based on the perceptions of students, teachers, parents, administrators, and
counselors. This study considered descriptive statistics to gather the perceptions of
parents, students and teachers. An open ended questionnaire was given to counselors and
administrators to gather their responses regarding the high school counseling program.
Research Design
This study utilized the mixed method approach of qualitative and quantitative
research. The quantitative method was chosen because the researcher wanted to use a
scientific approach that best “emphasized control and quantified measures of
performance” (Hoy, 2010, p. 1). The qualitative method was chosen to gain an “in-depth
understanding” (Hoy, 2010, p. 1). Using a mixed method is necessary when gaining
perceptions from various entities within a school. The survey provides the statistical
significance and the open-ended questionnaires provide the depth. The uses of self
reported surveys have been commonly used when gathering information in the field of
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counseling (Rea & Parker, 1997; Heppner, Kivlighan, & Wampold, 1992). The reason
for this is because surveys gather information about an individual’s beliefs, behaviors and
perceptions, and opinions (Edwards, Thomas, Rosenfield, & Booth-Kewley, 1997).
Open-ended questionnaires were used because it provided participants an opportunity to
explain in detail their responses compared to a survey when your choices have been
predetermined (Schuh, 2009). The researcher also had access to school counseling
manuals, student records, school accountability report as well as emails and school-run
reports. These documents were needed for triangulation, and research credibility.
The researcher surveyed teachers, parents and students in order to gather a
broader response. The survey contained demographic information as well as questions
pertaining to the secondary counseling program. The student surveys were distributed
during the regular school day while students are in advisement. The teachers and parents
completed their surveys electronically. The researcher believed this method would
produce a greater response.
The researcher provided administrators with an open-ended questionnaire in order
to get their opinion of the schools guidance program. The researcher believed that this
format would allow administrators to give their honest opinion and beliefs. The goal was
to determine if the schools traditional leader’s responses mirrored the sentiments of the
other constituents. Conducting individual open-ended questionnaires gave each
administrator on opportunity to state their opinion without being influenced by others on
the administrative team. To obtain the perspective of the counselors, the researcher
distributed open-ended questionnaires to them as well. The purpose is for all those being
asked to participate to feel comfortable answering questions honestly and anonymously.
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The researcher wanted the most accurate and honest information from these
individuals because these questionnaires were providing the “holistic picture” (Creswell,
1998, p. 15).
Statistical Application
The descriptive data that were collected by the researcher were analyzed using
Statistical Analysis System (SAS) version 9.2. The open-ended questionnaire and
questions on the surveys were grouped together according to the type of responses that
were given. These comments along with the comments from the surveys were placed
into categories.
Description of the Setting
The surveys and questionnaires were administered at a public high school located
in an Atlanta metropolitan school district. The student population of the school is slightly
over 2,700 students. Approximately 38% of the student population is a recipient of
free/reduced lunch. The student population consists of 5% English Language Learner
and 11% of student population being serviced by Special Education. The racial makeup
of the school is as follows: 41% of the student population is classified as white, 23% are
identified as black/African American, 19% Asian/Pacific Islander, 13% Hispanic, and 4%




The participants were asked to participate based on being a parent, student,
teacher, administrator, or counselor at this particular high school. The researcher
randomly selected parents to complete the survey. Of the 120 emails, 18 emails were
returned due to emails being invalid (14%). Of the 102 emails that were deliverable
requesting parent participation, 59 were willing to complete the survey for a return rate of
58%. This random selection reflected the student population. All teachers, administers,
and counselors were asked to participate in the study. The student population was limited
due to the researcher only having permission to survey seniors that were 18 years of age
and older (N = 200). A total of 110 surveys were collected and examined upon
completion, providing a response rate of 61%. This number suggests that 39% of the
students chose either not to participate or were absent the days the surveys were being
distributed.
All teachers were asked to participate in the study and out of the 154 teaching
faculty only 45 volunteered, which is a response rate of 29%. All counselors were asked
to complete the questionnaire. Out of the six counselors, four participated. It can be
assumed that one counselor was not working the day the questionnaires were distributed
and the other counselor could not participate due to being the researcher in this study.
The counselor return rate was 80%. Also, the researcher solicited all administrators to
participate in the study, but out of the nine that were asked, five completed the
questionnaire, for a return rate of 56%. The researcher chose to use an open-end
questionnaire for administrators and counselors because the small number would not
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produce statistical significance. This is a convenient sample because they are
accessible and the study is time sensitive.
Instrument Development
The researcher developed the survey for parents, students and teachers that
consisted of demographic information as well as questions pertaining to their satisfaction
of the high school counseling program. The questions were formulated to identify
relationships between the independent and dependent variables. The researcher also
sought out the guidance of committee chair during the development.
The survey questions consisted of a combination of Likert scale questions, yes/no
questions, and qualitative questions.
Data Collection
The researcher received approval from Clark Atlanta University Institutional
Review Board (IRB) granting permission to conduct the study. The researcher also
gained permission from the local high school principal. Once permissions were obtained,
the researcher emailed teachers and parents a letter of introduction, consent and link for
survey. Emails were also sent to Advisement teachers asking what day the researcher
could interrupt their guided study to survey their seniors that were 18 or older. Parent
and teacher surveys were completed electronically, while students completed a paper
version. Several follow-up emails were sent to gain the highest response from parents
and teachers. The researcher concurrently emailed counselors and administrators their
open-ended questionnaires.
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Working with Human Subjects
Participants were asked if they wanted to participant in the study. All participants
were asked to sign a consent form. The consent form provided the participants the
purpose of the study, what they were being asked to do, as well as the risks and benefits
for participating. This form also stated that at any time they could withdraw from the
study and the procedures on how to proceed if that was their choice. The consent form
also included a statement guaranteeing their confidentiality.
Summary
This chapter provided an overview of the research method used in this study.
This chapter also highlights the description of the setting as well as participant selection.
The analyses that were used were described as well but detailed information will be
discussed in Chapter V. Concluding this chapter was the researcher’s timeline as well as




This chapter discusses the analysis on the satisfaction of a high school counseling
program. This chapter also presents the perceptions of parents, students, teachers,
administrators, and counselors of the program. Demographic information is provided on
those that participated. The following section will discuss the analysis of each
stakeholder for this study. The last section in this chapter is the analysis of the comments
obtained from the parent, student, and teacher surveys followed by a summary of this
chapter.
The main objective of this study is to learn about the relationships between
various factors and satisfaction with a high school counseling program for four separate
stakeholder groups: parents, teachers, administrators and students. This study involves
three separate data sets, which are survey answers as reported by the three separate
stakeholder groups: parents, teachers and students. (There were also survey answers
reported by administrators and counselors, but due to small sample sizes these surveys
cannot be analyzed statistically with reasonable results.) Each survey asked a number of
questions related to the demographic characteristics of the individual, familiarity with
counselors, and their satisfaction with the counseling program. The data sets are




The parent data set included the responses of 59 parents, and contained
information on the number of children attending the school, the grade level of those
students, the number of years those students have attended the school, whether the child
is a recipient of free/reduced lunch, race/ethnicity, gender, highest level of education,
whether the parent knows the school counselor, whether the parent knows how to contact
the school counselor, number of times the student has reported speaking with the school
counselor, and the number of times the parent has personally spoken with the school
counselor. Additionally, there were 13 questions regarding the parent’s satisfaction with
the school program. These 13 questions were each rated by the parent using a Likert
scale type response from 1 to 5, based on how much the parent agreed with a particular
statement (5 indicated higher agreement). In general, a score of 5 also indicated higher
satisfaction; two questions with the opposite scale were reversed, and then a general
satisfaction score with a theoretical range from 13 (all ones) to 65 (all fives) was created
for each parent by adding together the individual scores.
Tables 4 to 14 summarize the responses of the parents to the questions regarding
demographic information and familiarity with counselors. As an example of how to read
each of these tables, Table 4 indicates that 46 of the 59 parents have 1 students attending
(77.97% of those who answered the survey); the remaining 13 have 2 students attending
(22.03% of those who answered the survey). In Table 5, “Student 1” was determined by
the parents. Parents that had more than one student attending the school indicated grade
level for each student. Note that for some variables, due to small sample sizes in some
categories, certain categories have been combined.
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Table 4
Parent Data: Distribution ofNumber ofStudents Attending











Parent Data: Distribution ofNumber of Years Attended by Student 1*
Number of Years
Attended Frequency Percent
1 year or less 18 31.03
2 years 12 20.69
3 years 12 20.69






























Parent Data: Distribution ofHighest Level ofEducation
Education Frequency Percent
High School or Associate’s Degree 15 25.42
Bachelor’s Degree 28 47.46













Parent Data. Distribution ofKnowing Counselor




Parent Data. Distribution ofKnowing how to Contact Counselor







Parent Data: Distribution ofNumber of Times Student Reported Meeting Counselor










Parent Data: Distribution ofNumber of Times Parent has Spoken with Counselor





Finally, Table 15 provides a summary of the responses for each of the 13
questions related to satisfaction, as well as the overall Satisfaction score. Questions are
numbered in the same order as they were presented in the survey. For each question and
for the overall Satisfaction score, the mean (average), standard deviation (measure of
variability in answers), minimum (lowest answer), median (score with 50% of parents
answering the same or higher, and 50% answering the same or lower), and maximum
(highest answer) are presented. Note that the individual questions are scores before




Parent Data: Summary Statistics for Satisfaction
Variable Mean Std. Dev Minimum Median Maximum
QI 3.61 1.27 1 4 5
Q2 2.59 1.35 1 3 5
Q3 2.64 1.51 1 3 5
Q4 2.80 1.39 1 3 5
Q5 2.71 1.47 1 3 5
Q6 2.47 1.37 1 3 5
Q7 2.42 1.30 1 2 5
Q8 2.92 1.38 1 3 5
Q9 2.17 1.29 1 2 5
Q10 3.10 1.35 1 3 5
Qil 2.66 1.40 1 3 5
Q12 3.37 1.24 1 3 5
Q13 3.02 1.35 1 3 5
Satisfaction 38.86 14.27 13 38 65
Student Data Summary
The student data set included the responses of 110 students, and contained
information on gender, whether the student receives free/reduced lunch, race, whether the
student has served a suspension, the student’s general plans after high school, the
student’s cumulative grade point average (GPA), and whether or not the students knows
who their counselor is. Additionally, there were 16 questions regarding the student’s
satisfaction with the school program. These 16 questions were each answered No, No
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Opinion, or Yes. The survey was set up so that “yes” always indicated the highest
satisfaction with the counseling program. The number of times a student answered “yes”
was also calculated for each student and given the label “satisfaction.”
Tables 16 to 22 summarize the responses of the students to the questions
regarding demographic information and familiarity with counselors. As an example of
how to read each of these tables, Table 16 indicates that 45 of the 110 students are female
(40.9 1% of those who answered the survey); the remaining 65 are male (59.09% of those
who answered the survey). Note that for some variables, due to small sample sizes in







Students’ Distribution ofFree/Reduced Lunch


























Distribution ofStudents ‘ Plans after High School
Plans Frequency Percent
Attend college 92 83.64












Distribution ofStudents’ Grade Point Average






Distribution ofStudents Knowing Counselor
Know Counselor Frequency Percent
No 6 5.45
Yes 104 94.55
Table 23 provides a summary of the responses for four specifically-requested
questions related to satisfaction. The questions are numbered in the order of the
questions in the survey. (These responses will not be used individually in the analysis.)
Table 23
Distribution ofStudents ‘ Responsesfor Four Satisfaction Questions
Response Frequency Ql Percent Ql Frequency Q9 Percent Q9
No 4 3.64 7 6.36
No Opinion 15 13.64 16 14.55




Response Frequency Q10 Percent Q10 Frequency Q15 Percent Q15
No 2 1.82 4 3.64
No Opinion 16 14.55 18 16.36
Yes 92 83.64 88 80.00
Finally, Table 24 presents summary statistics for the number out of the 16
questions to which each student answered “yes” (“satisfaction”).
Table 24
Distribution ofSatisfactionfor Students
Variable Mean Std. Dev Minimum Median Maximum
Satisfaction 11.93 4.31 0 14 16
Teacher Data Summary
The teacher data set initially included the responses of 45 teachers. However,
during the course of analysis, it was discovered that one observation seemed to stand out
from the others; this respondent was the only one who answered “Other” for their level of
education, and answered “3” to every satisfaction question. This is the only individual
who gave the same response to every satisfaction question, and because their responses
seemed highly unusual they were removed from the sample. There were then 44 teachers
actually used in the analysis.
The teacher data contained information on whether or not each teacher taught
each of the grades 9 through 12 (note that because of a software error in the data
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formatting process, there are six teachers for whom it could not be determined whether
they taught grade 11 and so six are missing this information), gender, race, highest level
of education completed, number of years worked at the school, and the amount of contact
the teacher has with the counselors. Additionally, there were 22 questions regarding the
teacher’s satisfaction with the school program. These 22 questions were each rated by
the teacher using a Likert-scale type response from 1 to 5, based on how much the
teacher agreed with a particular statement (5 indicated higher agreement). In general, a
score of 5 also indicated higher satisfaction; two questions with the opposite scale were
reversed, and then a general satisfaction score with a theoretical range from 22 (all ones)
to 110 (all fives) was created for each teacher by adding together the individual scores.
Tables 25 to 33 summarize the responses of the teachers to the questions
regarding demographic information and familiarity with counselors. As an example of
how to read each of these tables, Table 25 indicates that 22 of the 44 teachers teach grade
9 (50.00% of those who answered the survey); the remaining 22 do not teach grade 9
(50.00% of those who answered the survey). Note that for some variables, due to small
sample sizes in some categories, certain categories have been combined.
Table 25
Distribution of Teaching Grade 9





Distribution of Teaching Grade 10




Distribution of Teaching Grade 11*





Distribution ofTeaching Grade 12






















Distribution of Years Teachers Worked at School







Distribution ofTeachers’ Contact with Counselors
Contact with Counselors Frequency Percent
Daily/Weekly 14 31.82
Monthly 12 27.27
Very Little 18 40.91
Finally, Table 34 provides a summary of the responses for each of the 22
questions related to satisfaction, as well as the overall Satisfaction score. Questions are
numbered in the same order as they were presented in the survey. For each question and
for the overall Satisfaction score, the mean (average), standard deviation (measure of
variability in answers), minimum (lowest answer), median (score with 50% of parents
answering the same or higher, and 50% answering the same or lower), and maximum
(highest answer) are presented.
Table 34
Summary Statisticsfor Teacher Satisfaction
Variable Mean Std. Dev Minimum Median Maximum
Qi 3.95 0.99 2 4 5
Q2 4.30 0.82 2 4.5 5
Q3 4.36 0.89 2 5 5
Q4 4.34 0.78 2 4.5 5




Variable Mean Std. Dcv Minimum Median Maximum
Q6 4.11 0.78 2 4 5
Q7 1.86 0.90 1 2 4
Q8 3.93 0.87 1 4 5
Q9 4.50 0.66 3 5 5
Q10 4.20 0.70 2 4 5
Qil 4.20 0.79 2 4 5
Q12 4.14 0.85 2 4 5
Q13 3.73 0.85 2 4 5
Q14 4.09 0.83 2 4 5
Q15 4.09 0.88 2 4 5
Q16 3.98 0.90 2 4 5
Q17 3.84 0.81 2 4 5
Q18 1.89 0.99 1 2 4
Q19 3.98 0.82 2 4 5
Q20 3.77 1.12 1 4 5
Q21 4.30 0.73 2 4 5
Q22 4.61 0.49 4 5 5
Satisfaction 90.98 12.64 57 91 110
Note that the individual questions are scores before “reversing” the responses for
certain questions (Q7 and Qi 8) to make the Satisfaction score.
Administrator and Counselor Data Summary
There was not any significant demographic information available for
administrators. Out of the nine administrators solicited to participate in the study, five
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volunteered. The counselor demographics warranted more detail. The counselors that
participated in the study were all women, this suggest that the one male counselor who is
part-time was not working the day the questionnaire was being given to the department.
It should be noted that the academic background of this high school counseling staff
consists of one responded having a doctorate and the other respondents al have specialist
degrees in counseling. One counselor identified her ethnicity as African American and
the other female counselors are classified as white. Both the administrator and counselor
consisted of twelve questions.
Analyses of Parent Data
The objective of this study is to learn how demographic characteristics (and
familiarity with counselors) are related to satisfaction with the counseling program. For
parents, as shown in Tables 4 to 14, the demographic variables are all categorical. That
is, the parents taking the survey must fit into exactly one category when answering the
question (i.e., “Student 1” must be in grade 9, 10, 11, or 12, and in only one of these
grades). When the response is continuous and is approximately normally distributed (that
is, the distribution is approximately bell-shaped and symmetric when the frequencies are
plotted in a histogram), the most appropriate analysis is an Analysis of Variance or
ANOVA. The satisfaction scores of the parents appear to meet this requirement.
The ANOVA considers the mean of the response for each group, and compares
the differences in those average responses to the general variability among individual
responses. If the differences among the groups are large compared to the variability
among individuals, then the variable is considered to have a significant relationship with
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the response. If the differences among the groups are small compared to the variability
among individuals, then the variable is not considered to have a significant relationship
with the response. The end result of the ANOVA is an F-statistic, and the final decision
regarding significance is made through a P-value, calculated from the F-statistic. This is
the probability that a population with no differences in the response variable among the
groups could produce differences as large as (or larger than) those seen in the actual
sample. If the P-value is large (typically larger than 0.05), then the variable is not
considered significant; if the P-value is small (typically less than 0.05), then the variable
is considered to be significantly related to the response. That means it is considered
likely that the difference in the response among the groups is related to a true difference
among the groups in the population, and not simply a random result of the sample that
was chosen.
The results of 11 separate ANOVAs, testing each of the 11 demographic variables
to determine if they are significantly related to the response, can be found in tables. The
results reported in each table are referred to as an ANOVA table. For the one-way
ANOVAs with just one predictor variable at a time, the Least Significant Differences (or
LSD) adjustment was used. This is less conservative for one-way analyses and balanced
data, and often preferred over other adjustments, but is not appropriate for unbalanced
designs with more than one predictor. When the final models with multiple predictors
were developed, the Tukey adjustment was used. The degrees of freedom are related to
the number of observations in the study; the sums of squares and the mean squares are
measures of the variability accounted for by the predictor and all other sources of
variation (“Error”). The F value is the statistic on which the P-value is based. The P
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value, as explained, is how the decision is made about whether the variable is a
significant predictor of the response (if this value is less than 0.05, the variable is
considered significant). The R-square is the proportion of variability in the model that is
explained by the predictor (the closer to 1, the more variability in the response explained
by the predictor). Finally, the Root mean square error (MSE) is the typical error that one
would encounter if attempting to predict the response from the predictor variable alone.
Throughout the tables, significant results are highlighted in yellow. For these significant
results, pair wise comparisons between each pair of categories follow, indicating
specifically where differences are significant (see Tables 35 to 45).
Table 35
ANOVA Results from Predicting Satisfaction with Number ofStudents Attending—Parent
Data
Sum of Mean Root
Source DF Squares Square F V&ue P-Value R Square MSE
Number Attend 1 0.1510 0.1510 0.00 0.9785 0.0000 14.3898
Error 57 11802.7642 207.0660
Corrected Total 58 11802.9153
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Table 36
ANOVA Results from Predicting Satisfaction with Grade Level of “Student 1 “—Parent
Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Grade 3 1127.7258 375.9086 1.94 0.1344 0.0955 13.9318
Error 55 10675.1895 194.0944
CorrectedTotal 58 11802.9153
Table 37
ANOVA Resultsfrom Predicting Satisfaction with Length ofAttendance of “Student 1 “—
Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Attendance 3 925.1286 308.3762 1.54 0.2141 0.0789 14.1407
Error 54 10797.8542 199.9603
Corrected Total 57 11722.9828
Table 38
ANOVA Results from Predicting Satisfaction with Free/Reduced Lunch—Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Free/Reduced
Lunch 1 58.3344 58.3344 0.28 0.5967 0.0049 14.3543
Error 57 11744.5809 206.0453
Corrected Total 58 11802.9153
Table 39
ANOVA Results with Predicting Satisfaction with Race—Parent Data
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Sum of Mean Root
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Race 2 784.8690 392.4345 1.99 0.1456 0.0665 14.0268
Error 56 11018.0462 196.7508
Corrected Total 58 11802.9153
Table 40
ANOVA Resultsfrom Predicting Satisfaction with Gender—Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Gender 1 334.2141 334.2141 1.66 0.2027 0.0283 14.1847
Error 57 11468.7012 201.2053
Corrected Total 58 11802.9153
Table 41
ANOVA Resultsfrom Predicting Satisfaction with Highest Level ofEducation—Parent
Data
Source DF Squares Square F Value P-Value R-Square MSE
Education 2 23.8992 11.9496 0.06 0.9448 0.0020 14.5031
Error 56 11779.0161 210.3396
Corrected Total 58 11802.9153
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Table 42
ANOVA Resultsfrom Predicting Satisfaction with Knowing the Counselor—Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
KnowCounselor 1 3611.1423 3611.1423 25.13 <.0001 0.3060 11.9881
Error 57 8191.7730 143.7153
Corrected Total 58 11802.9153




ANOVA Results from Predicting Satisfaction with Knowing How to Contact the
Counselor—Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Contact 1 1389.4209 1389.4209 7.61 0.0078 0.1177 13.5164
Error 57 10413.4943 182.6929






ANOVA Resultsfrom Predicting Satisfaction with Number of Times Student Reported
Meeting Counselor—Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
NumberofMeetings 3 4917.7864 1639.2621 13.09 <.0001 0.4167 11.1886
Error 55 6885.1289 125.1842
Corrected Total 58 11802.9153
Level I Level 1 Mean Level 2 Level 2 Mean Level 2 - 1 Significant
Never 31.52 1 to2 35.87 4.35
Never 31.52 3 to4 45.20 13.68 ***
Never 31.52 5+ 57.22 25.70
ito 2 35.87 3 to 4 45.20 9.33
ito 2 35.87 5+ 57.22 21.36
3 to 4 45.20 5+ 57.22 12.02 ***
Table 45
ANOVA Results from Predicting Satisfaction with Number of Times Parent Spoken to
Counselor—Parent Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Number Times
Spoken 3 3455.6581 1151.8860 7.59 0.0002 0.2928 12.3194
Error 55 8347.2571 151.7683




Level 1 Level 1 Mean Level 2 Level 2 Mean Level 2 - I Significant
Never 34.33 1 to 2 36.53 2.20
Never 34.33 3to4 44.14 9.81
Never 34.33 5+ 58.00 23.67 ***
1 to 2 36.53 3 to 4 44.14 7.61
lto2 36.53 5+ 58.00 21.47
3to4 44.14 5+ 58.00 13.86 ***
From Tables 35 to 45, the predictors that are significantly related to Satisfaction
are: knowing the counselor, knowing how to contact the counselor, the number of
meetings with the counselor reported by the student, and the number of times the parents
have spoken to the counselor. These are all of the variables related to familiarity with the
counselor.
From Table 42, parents who know their student’s counselor have higher
satisfaction ratings than those who do not (average satisfaction score of 48.65 versus
32.61; P-value <0.0001). From Table 43, parents who know how to contact their
student’s counselor have higher satisfaction ratings than those who do not (average
satisfaction score of 41.19 versus 28.73; P-value = 0.0078). From Table 44, the more
times the student has reported meeting with their counselor, the more satisfied the parents
tend to be (there is no significant difference between “Never” and “1 to 2,” but all other
levels are significantly different; P-value < 0.000 1). Finally, from Table 45, parents who
have spoken with their students’ counselors five or more times have significantly higher
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satisfaction scores than parents who have spoken with their students’ counselors fewer
times (P-value = 0.0002).
The final part of this analysis is to determine which factors are the most
significant. Each of the significant variables individually indicates that more familiarity
with the students’ counselors leads to increased satisfaction among parents, but it is very
likely that these variables are related to one another. This last part of the analysis looks at
all predictor variables together in one ANOVA. The variable selection in the ANOVA
proceeds through “forward selection,” that is, variables are added one at a time to the
model for predicting satisfaction in order of significance. When no further variables are
significant in the presence of the variables already in the model, the process stops. Table
46 presents the final results of the forward selection process.
Table 46
Results ofForward Selectionfor Best Modelfor Predicting Parent Satisfaction—Parent
Data
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Know Counselor 1 1024.9164 1024.9164 9.27 0.0036 0.5003 10.5131
Number of Meetings 3 2326.9544 775.6515 7.02 0.0005
Error 53 5857.8059 110.5246
Corrected Total 57 11722.9828
The results in Table 46 indicate that the two most important factors for prediction
of parent satisfaction with the counseling program are whether or not the parent knows
the counselor, and the number of meetings with the counselor that the parents’ student
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has reported. Together, these two variables explain approximately 50% of the
variability in parent satisfaction (R-square 0.5003). Once these two familiarity
variables are accounted for, no additional variables are significant at the 0.05 level of
significance.
When looking at the data further the researcher was trying to determine how
satisfied parents were with the way counselors were performing their duties. For parents,
the overall satisfaction score average was 38.86 (see Table 15). This was a score based
on 13 questions, where 5 was the highest level of satisfaction, 1 was the lowest, and 3
was in between. Therefore, the average answer for each individual question was
3 8.86/13, or 2.99. Assuming 1 is “highly dissatisfied,” 5 is “highly satisfied” and 3 is
“neither satisfied nor dissatisfied,” this would mean on average they are not particularly
satisfied, nor are they particularly dissatisfied. The parent’s satisfaction of the way
counselors perform their duties is considered neutral.
Analyses of Student Data
The objective of this study is to learn how demographic characteristics (and
familiarity with counselors) are related to satisfaction with the counseling program. For
students, like parents, the demographic variables are all categorical. Unlike with parents,
the Statistical Consulting Company (SCC) found that the response when using the
“satisfaction” score as a score calculated from assigning different values to the possible
answers (No, No Opinion, Yes) was not approximately normally distributed. Because of
this, ANOVA is not an appropriate method of analysis. Instead, Satisfaction was
recorded as the number of questions out of the 16 satisfaction-related questions to which
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the student answered “yes.” A different analysis, called a logistic regression analysis,
can then be used to determine the probability that a student will answer “yes” to any one
of the satisfaction questions, and how that probability is related to each of the
demographic characteristics. It follows that the more likely a student is to answer “yes,”
the more satisfied the student.
The logistic regression functions by predicting, for each category in a particular
analysis (i.e., male and female for Gender), the logit of the probability that a student
belonging to that category would answer “yes” to any of the satisfaction questions. The
logit is calculated as Logit (p) = ln (p /l-p), where p is the “natural logarithm” function.
This logit can then be algebraically transformed into an estimate ofp, the probability that
a student belonging to that category would answer “yes” to any of the satisfaction
questions. A chi-square test is then performed, which compares the logits among the
various categories. This is similar to the F-test for the ANOVA, and also produces a
value determining the significance of the result. As with the ANOVA, if the P-value is
large (typically larger than 0.05), then the variable is not considered significant; if the P
value is small (typically less than 0.05), then the variable is considered to be significantly
related to the response. That means it is considered likely that the difference in the
probability of answering “yes” to a satisfaction question among the groups is related to a
true difference among the groups in the population, and not simply a random result of the
sample that was chosen.
The results of seven separate logistic regressions, testing each of the seven
demographic variables to determine whether they are significantly related to the response,
can be found in tables. (On a technical note, each model was found to be “over
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dispersed,” meaning some additional variability was found in the model due to
differences among the students; this was adjusted for by scaling down the theoretical
variability of the model by the over dispersion factor to produce more accurate statistical
tests.) Each table presents the logit and probability of answering yes to a satisfaction
question for each group, the degrees of freedom (DF) of the test, the Wald chi-square
(similar to the F statistic for the ANOVA), and P-value that results from the Wald chi
square. Throughout the tables, significant results are highlighted in yellow. For these
significant results, pairwise comparisons between each pair of categories follow,
indicating specifically where differences are significant (see Tables 47-53).
Table 47
Student Data: Results ofLogistic Regression Predicting Satisfaction with Gender
Wald
Gender Logit(p) p = P(Answering Yes) DF Chi-Square P-Value
Male 1.0281 0.7365 1 0.1599 0.6893
Female 1.1436 0.7583
Table 48
Student Data: Results ofLogistic Regression Predicting Satisfaction with Free/Reduced
Lunch
p=P Wald
Free/Reduced Lunch Logit(p) (Answering Yes) DF Chi-Square P-Value




Student Data: Results ofLogistic Regression Predicting Satisfaction with Race
pP Wald
Race Logit(p) (Answering Yes) DF Chi-Square P-Value





Asian Indian 0.1389 0.5347
Multiracial 1.0055 0.7321
Table 50
Student Data: Results ofLogistic Regression Predicting Satisfaction with Suspension
p=P Wald
Suspension Logit(p) (Answering Yes) DF Chi-Square P-Value




Student Data: Results ofLogistic Regression Predicting Satisfaction with Plans after
Graduation
Student Data: Results ofLogistic Regression Predicting Satisfaction with Student
Knowing His/Her Counselor
pP Wald
Know Counselor Logit(p) (Answering Yes) DF Chi-Square P-Value
No -0.6464 0.3438 1 11.4893 0.0007
Yes 1.2006 0.7686
pP
Plans Logit(p) (Answering Yes) DF
Attend College 1.1686 0.7629 3
























Of the demographic variables explored in Tables 47-53, the only variable with
a significant relationship (at the 0.05 level) to the probability of answering “yes” to any
satisfaction question is knowing the counselor (P-value = 0.0007). The probability of
answering “yes” for students who do not know their counselor is 34.38%; that probability
for students who do know their counselor is 76.86%. No other variables were found to be
significant at the 0.05 level when knowing the counselor is in the model, and so the
model in Table 53 can be considered the “final” model for satisfaction of students.
The researcher was also curious on how students viewed the satisfaction of
counselor performance of duties. With students, the overall satisfaction idea is a little
more difficult because of the different approach, but on a scale of 0 to 16, the students on
average scored an 11.93 (see Table 24); 11.93/16 means that they are 74.56% satisfied.
If one thinks of it as a grading scale, that is around a C average. Students were also
neutral regarding the counselor performance of duties.
Analyses of Teacher Data
The objective of this study is to learn how demographic characteristics (and
familiarity with counselors) are related to satisfaction with the counseling program. For
teachers, as with parents and students, the demographic variables are all categorical.
Here, as with parents, the response of Satisfaction was found to be roughly normally
distributed, and so the most appropriate analysis is again an ANOVA.
The results of nine separate ANOVAs, testing each of the nine demographic
variables to determine if they are significantly related to the response, can be found in
tables. The results reported in each table are in the same format as those reported for the
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parent data in subsection 3.1. Throughout the tables, borderline significant results are
highlighted in orange (there were no highly significant results). For these borderline
significant results, pairwise comparisons between each pair of categories follow,
indicating specifically where differences are significant (see Tables 54-62).
Table 54
ANOVA Results from Predicting Satisfaction with Teaching Grade 9
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Grade 9 1 68.7500 68.7500 0.42 0.5 183 0.0 100 12.7281
Error 42 6804.2273 162.0054
Table 55
ANOVA Resultsfrom Predicting Satisfaction with Teaching Grade 10
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Grade 10 1 36.0274 36.0274 0.22 0.6405 0.0052 12.7587
Error 42 6836.9499 162.7845
Corrected Total 43 6872.9773
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Table 56
ANOVA Results from Predicting Satisfaction with Teaching Grade]]
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Grade 11 1 109.6154 109.6154 0.64 0.4299 0.0174 13.1153
Error 36 6192.3846 172.0107
Corrected Total 37 6302.0000
Table 57
ANOVA Results from Predicting Satisfaction with Teaching Grade ]2
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Grade 12 1 153.5200 153.5200 0.96 0.3329 0.0223 12.6486
Error 42 6719.4573 159.9871
Corrected Total 43 6872.9773
Table 58
ANOVA Resultsfrom Predicting Satisfaction with Teachers’ Gender
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Gender 1 147.0914 147.0914 0.92 0.3433 0.0214 12.6547
Error 42 6725.8859 160.1401
Corrected Total 43 6872.9773
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Table 59
ANOVA Resultsfrom Predicting Satisfaction with Teachers’ Race
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Race 1 593.8789 593.8789 3.97 0.0528 0.0864 12.2271
Error 42 6279.0984 149.5023





ANOVA Results from Predicting Satisfaction with Teachers ‘ Education
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Education 3 1187.8344 395.9448 2.79 0.0531 0.1728 11.9218
Error 40 5685.1429 142.1286
Corrected Total 43 6872.9773
SignificantLevel 1 Level I Mean Level 2 Level 2 Mean Level 2 — 1
Bachelors 93.00 Masters 86.76 -6.24
Bachelors 93.00 Specialist 91.00 -2.00
Bachelors 93.00 Doctorate 102.33 9.33
Specialist 91.00 Masters 86.76 -4.24
Specialist 91.00 Doctorate 102.33 11.33
Masters 86.76 Doctorate 102.33 15.57 ***
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Table 61
ANOVA Resultsfrom Predicting Satisfaction with Years Teachers Worked at the School
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Years Worked 3 232.5246 77.5082 0.47 0.7070 0.033 8 12.8845
Error 40 6640.4527 166.0113
Corrected Total 43 6872.9773
Table 62
ANOVA Resultsfrom Predicting Satisfaction with Amount of Teacher Contact with
Counselors
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Contact 2 302.6043 151.3021 0.94 0.3973 0.0440 12.6591
Error 41 6570.3730 160.2530
Corrected Total 43 6872.9773
From Tables 59 and 60, the predictors that are borderline significantly related to
Satisfaction are race and education. Unlike with parents and students, these variables are
not related to familiarity with the counselors, but are instead pure demographic variables.
From Table 59, the teacher’s race is potentially related to satisfaction; individuals
who are white gave average satisfaction scores of 89.11, while individuals who are of
other races gave average satisfaction scores of 98.22 (P-value = 0.0528). From Table 60,
the teacher’s level of education is also potentially related to satisfaction; individuals who
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have doctorates gave average satisfaction scores of 102.33, which was significantly
different from individuals who have master’s degrees who gave average satisfaction
scores of 86.76. The other two groups (bachelor’s, specialist) gave scores in the middle
of this range.
No other variables were significant at the 0.05 level when included in a model
with race or education, and so these can be seen as two alternative “best models” (though
neither is quite significant at the 0.05 level of significance). As for the question of which
of these two models is superior, one might say that education provides a better model.
The R-square of 0.1728 indicates that education explains 17.28% of the variation in
teacher satisfaction with the counseling program, whereas race explains only 8.64%; the
Root MSE is smaller for education as well (typical prediction error of 11.92, as opposed
to 12.23). Additionally, when both variables are included in one model (ANOVA
presented in Table 63), education is slightly more significant than race (P-value = 0.1102
for education, versus 0.1519 for race).
Table 63
ANOVA Results for Model Containing Teachers’ Education and Race
Sum of Mean Root
Source DF Squares Square F Value P-Value R-Square MSE
Education 3 889.0929 296.3643 2.14 0.1102 0.2158 11.7561
Race 1 295.1372 295.1372 2.14 0.1519
Error 39 5390.0056
Corrected Total 43 6872.9773
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One reason for the competition of these two models can be understood from the
table below; this two-way table provides the number and percentage of individuals in the
sample of each race (white, other) who have each level of education. A Fisher’s exact
test for independence of the two variables provides a P-value of 0.0196, indicating that
race and education are not independent of one another. From the table, white individuals
are most likely to have a master’s degree (54.29%), and other individuals are most likely
to have a bachelor’s degree (55.56%). Additionally, only white individuals possess
specialists’ degrees (20.00% of white teachers), while given the sample size, non-white
individuals are relatively more likely to have a doctorate (22.22% versus 11.43%) (see
Table 64).
Table 64
Teachers ‘ Education by Race
White Other Total
Education Number Percent Number Percent Number
Bachelors 5 14.29 5 55.56 10
Specialist 7 10.00 0 0.00 7
Masters 19 54.29 2 22.22 21
Doctorate 4 11.43 2 22.22 6
Total 35 9 44
Teachers were the last group the researcher analyzed to determine how satisfied
they were with the way counselors performed their counseling duties. The overall
satisfaction score average was 90.96 (see Table 34). This score was based on 22
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questions, where 5 was the highest level of satisfaction, 1 was the lowest, and 3 was in
between. The average answer for each individual question was 90.96/22, or 4.13.
Assuming 1 is “highly dissatisfied,” 5 is “highly satisfied,” and 3 is “neither satisfied nor
dissatisfied,” this would mean on average they are satisfied to highly satisfied. This
would infer that teachers are satisfied in the way counselors perform their counseling
duties.
Analyses of Counselor Data
Of the 12 questions posed to the participants, their answers were somewhat
consistent. In Appendix A the researcher has listed each question along with the
participants’ responses. Counselors did indicate that there were several factors that
influence their role as a counselor. First their role was clarified for those that may not
have a clear understanding of the role/function of a high school counselor. The counselor
responses were somewhat consistent on all questions asked. When asked to describe
their general role the following was stated:
• To support and assist students in being academically successful and creating an
appropriate future plan. (Counselor 1, personal communication, November 29,
2011)
• The school counselor helps students with their academic, career, and personal
goals. (Counselor 3, personal communication, November 29, 2011)
• School counselors generally provide academic, social and emotional support of
students in order to help them function effectively throughout the school day
and school year. (Counselor 4, personal communication, November 29, 2011)
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provide direction, support, college and career assistance, and emotional
and academic counseling to all students. (Counselor 2, personal
communication, November 29, 2011)
The factors that influence counselors in their role were stated as being large
caseloads, testing, staffing and time. The responses on the questionnaire stated that
counselors have over 500 students on their case load and the one ninth grade counselor
has 750 students. One counselor said, “With my caseload being so high I do not feel that
I am able to connect with many students on an individual level to help them with their
personal situations or with future planning” (Counselor 1, personal communication,
November 29, 2011). The counselors were asked to give some of their specific duties
and the list was vast. Those duties are included in Table 65.
Table 65
Counselor Role and Function
Counselor Response on Specific Roles and Functions
Counselor #1 New student enrollment, crisis intervention, academic planning,
Assisting with the college application process, assisting students with
future planning for college and careers, attendance interventions,
academic interventions, behavior interventions, classroom guidance,
small groups, teacher/faculty consultation, parent consultation.
Counselor #2 Enroll all new students, transcribe all records, assist with parent/teacher




Counselor Response on Specific Roles and Functions
study skills, mentor groups for boys and girls, college application
Assistance, classroom guidance, night meetings for parents, financial
aid meeting, individual conferences with students, 4 year plans, work at
counselor corner and on and on
Counselor #3 Classroom guidance, senior letters, junior letters, conferences with
parents and teachers, and contacting failing students. They also have
Assigned duties such as Governor Honors Program (GHP), working with
Accel students (dual enrollment), homeless students, Peer leaders, NCAA,
coordinating financial aid, seminars, evening programs with parents, and
the Armed Services vocational Aptitude Battery (ASVB). They help
students sign up for supplemental classes as well as summer school.
Counselor #4 New student enrollments and selection of courses. Advisement on course
Selection to parents and students; Proctor State and County Standardized
Testing/provide restroom breaks to teachers; Support teaching and
Learning of students daily; facilitate parent/teacher conferences; meet
With students regarding grades/attendance/family issues as initiated by
Students or teacher referrals; Meet with student to review credit progress
Toward graduation and inform parents of this status as well; Facilitate
Programs such as GHP, Accel, ASVAB, Scholarships, College
Admissions Office Recruiters and Military Recruiters; Classroom
Guidance on graduation requirements, promotion requirements,
Preparation for postsecondary options, bullying and harassment, test
Taking skills, study skills, tips on becoming organized.
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The professional concerns of the school counselors believed impacted them
providing satisfactory service were limited staff, caseload and noncounseling duties. All
counselors that participated mentioned they would be more effective if they had the
opportunity to conduct more personal and career counseling with students. They all
referenced that not having enough counselors directly impacts students. “Opportunities to
meet with students on a more personal level would allow counselors to develop
relationships with the students and be better able to support students in individual daily
situation versus having to react it situations after the fact” (Counselor 4, personal
communication, November 29, 2011). One counselor did make the comment that
counselors have access to many resources to assist students, teachers and parents
regardless of the department being inadequately staffed.
The researcher also had access to the school’s counselor handbook as well as the
counselor portal. The handbook included information that details the duties and
responsibility of the school counselor, these included appropriate and noncounseling
duties such as test coordination. The counselor portal was able to give the researcher the
amount of time that counselors spend on their various tasks. The counselor portal
provided the most useful information along with the observation of the counseling
office. In the observation the researcher was able to determine that staffing was a
noticeable issue as well as caseload. There were times when one counselor had three or
four students that were waiting to be seen. These students had appointments as well as
being referred to the office by administration.
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Analyses of Administrator Data
Of the 12 questions posed to the participants, their answers in some regards were
similar, however some of the more in-depth responses were required some slight
differences were found. In Appendix B, the researcher lists each question along with the
participant’s responses. The administrator responses were similar in some regards;
however some of the more in-depth responses showed some slight differences. There
was one administrator that did not know how many counselors were in the department
and could not describe the genera role of the school counselor.
Overall, administrators stated they were satisfied with the counseling services.
The following statements were made.
• Administration is extremely satisfied with the school counselors. The
counselors have expanded their reach outside their office and into the
classroom for guidance. (Administrator 2 , personal communication,
November 30, 2011)
• I cannot speak for other administrators, but I am satisfied. (Administrator 4,
personal communication, November 30, 2011)
• Yes, anytime I have asked a counselor to do something specific they have
complied. (Administrator 5, personal communication, November 30, 2011)
There was one administrator that mentioned, “We believe that there is always room for
improvement” (Administrator 1, personal communication, November 30, 2011).
It should also be noted that administration acknowledged that counselors are not a
part of the administrative team but one went one to explain despite that fact counselor
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input is welcomed and valued and they have the leadership skills to be effective leaders
in the school. One administrator stated that counselors have the ability of being effective
leaders based on their relationship building skills and by working closely with parents
and students, and because of this, counselors have the ability to work through difficult
situations that arise. Also, having vision and being aware of school culture. Another
administrator mentioned counselors are satisfied in their role and are unwilling to get out
of the counseling environment, which does not address the leadership skills or the
counselor’s potential in being an effective school leader.
Another important annotation that administrators stated about counselors is their
importance to the success of students. “Counselors are an important support for teaching
and learning. They counseling department is the backbone to the school functioning
properly” (Administrator 2, personal communication, November 30, 2011). It was
consistent that administration would not hesitate to increase counseling staff if budgeting
was not an issue. They all agreed that students could benefit from having more
counselors so students could receive more attention for personal and career counseling
and borderline students would not slip through the cracks. Based on the current staff in
the department administration is satisfied with how counselors are handling their various
duties. Table 66 details the responses by the administrators that participated in the study
stating the general role of the school counselor.
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Table 66
Administrator Description ofSchool Counselor Role
Administrator General Role of the School Counselor
Administrator #1 (1) To work with students with academic and personal issues; (2) work as
Liaison between teachers/parents/students; (3) to provide teachers!
Students/parents with academic and community resources; (4) to have a
Working knowledge of graduation requirements; (5) to help students
With academic choices in high school and postsecondary setting; and
(6) student support team liaison. There are many roles that the counselor
Plays at P I know that when I go to our counseling department, I
Will get help or they will provide me with a resource that I can get
assistance.
Administrator #2 To support students in preparation for colleges and high school study
Skills.
Administrator #3 To support student needs. Their role is to assist students with their
Academic plan which includes their current coursework and their
Future plans which might include a variety of things. They also work with
Social and/or emotional issues, and other important or pressing issues.
They are a resource to parents who are struggling with their child.
Administrator #4 No response.
Administrator #5 Counselors work to support students—academically, emotionally, with
Postsecondary choices, etc.
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Administrators were then asked to give specific roles and functions that the
school counselors perform. These were the responses (see Table 67).
Table 67
Administrator Responses ofSpecific School Counselor Roles and Functions
Administrator Specific Roles and Functions School Counselors Perform
Administrator #1 Refer to question regarding general role of school counselor.
Administrator #2 Specific roles of the counselor are to help students with academic
direction. They must ensure that the students they serve are on track to
graduate.
Administrator #3 (1) Student enrollment; (2) Monitoring student failures/4 year plans;
(3) Dealing with crisis situations; (4) SST; (5) Parent concems with
students (much more).
Administrator #4 Meet and advise with students/parents relative to course and graduation
requirements, promotion and retention, college and career choices,
decision making, class selections, etc.
Administrator #5 (1) Academic Support: meet with students regarding class choices, SAT
and/or ACT testing opportunities, college and/or career options, students
who are struggling academically, intervention opportunities making up
classes, required state and local testing, etc.; (2) Emotional Support:




Administrator Specific Roles and Functions School Counselors Perform
When necessary. Counselors work with administrators in dealing with
students who are struggling with various issues, including behavior,
academic, personal choices, peer pressure, etc.; (3) Counselors work with
teachers to support students through SSTs, parent-teacher conferences,
etc., (4) Postsecondary choices: counselors work with students on college
and career choices, college applications and recommendations,
scholarship opportunities and applications, etc.
During the researchers observation it was evident that there was
miscommunication between the counseling office and various administrative offices.
The day the researcher observed the administrator-school counselor interaction there was
a situation that involved a student being called out of class several times throughout the
day regarding a situation. It was observed as if the counselor that was working with the
student had the situation controlled but soon various administrators were involved and
during their de-briefing it was determined they had all spoken with the student at various
points which added to the chaos and complexity of the situation. It was determined that
the relationship between the counselors in the department and administration is a positive
one. The writer also observed administration thanking the counselors for their quick
response to various situations and handling tasks very efficiently.
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Participant Comments
This section provides an overview of the comments that were written in the
student, parent and teacher surveys. Parents were given the option of listing what they
believed are the most important duties of a school counselor, how the school could
improve their school counseling program and if they had any additional comments that
were not addressed by the survey. A total of 56 participants opted to include comment on
their personal beliefs of what is important for a school counseling program. A total of 37
parents made additional comments on how the school counseling program could improve.
Of the students that participated, 58 listed ways the school counseling program
could improve and 4 offered additional responses. The teachers offered their suggestions
on why they believe the counseling program is not staffed effectively as well as offered
their opinions on how the program could improve and what they believed to be the most
important task school counselors have. Based on the comments that were received, all
responses were grouped according to six categories, counselor praise, staffing needs,
academic, personal/social, career/college planning, and unmet needs.
The comments were very consistent among teachers and parents regarding what
they believed were the most important task of the school counselor. The majority of the
responses were associated with academic planning/assistance. The comments were very
similar stating that counselors need to assist with students taking the appropriate classes
for graduation and help those students that are in danger of failing courses. Other
comments mentioned that counselors need to help all students academically not just those
that are exceptional. The next most important was geared towards college/career
preparation, selection, scholarship assistance and college entrance exam guidance. One
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parent stated, “Assisting students with choosing their careers and helping them to set
realistic career goals. Providing information about college application process as well as
giving them materials about different colleges” (Parent 30, personal communication,
December 8, 2011). The least important of the counselor duties were the students
personal/social needs. Most of the responses that viewed personal/social as important
came from parent comments. Parents mentioned they wanted their student to feel
comfortable speaking with a school counselor if they are experiencing personal and/or
emotional issues.
Teachers, parents and students made reference to the counseling program not
being adequately staffed. One student mentioned the counseling services could be
improved if the school hired a Hispanic counselor and another student said, “Have more
counselors, so they can know their students better with a smaller ratio” (Student 5,
personal communication, December 1, 2011). Several teachers echoed the students
concern about the large caseload of the school counselors. It was stated that, “Each
counselor is responsible for too many students. There is no way they can truly get to
know all the students they are responsible for” (Teacher 25, personal communication,
December 4, 2011). Even though staffing is a concern there was also comments that
mentioned the counselors are doing an excellent job despite their large numbers. Several
comments talked about how impressed students, parents, and teachers are with counselors
responding to emails, phone calls and emergency situations that arise.
The unmet needs from the counseling program were centered on staffing
concerns, meaning parents and students would like for counselors to be available for
them when they need them and ensuring that all students know their counselor. Teachers
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made mention that they should not have do “the counselors job” (Teacher 28, personal
communication, December 3, 2011) by making sure students are registered correctly.
“Counselors should be more involved in student registration. Teachers should not be
signing students up for their classes and checking course history” (Teacher 15, personal
communication, December 3, 2011). Another unmet need that was important to parents
was based around not having a choice on who their student’s counselor is and others had
issues with bias. One parent mentioned, “Stop being bias to race/ethnicity, class” (Parent
22, personal communication, December 8, 2011).
Summary
The objective of this study was to learn how the demographic characteristics of
parents, students, and teachers, as well as familiarity with counselors, were related to
satisfaction with a high school counseling program. For parents, the only variables that
were related to satisfaction with the counseling program were those related to how
familiar with their child’s counselor they were: whether they know the child’s counselor,
whether they know how to contact the child’s counselor, the number of meetings with the
counselor their child has reported to them, and the number of times they have spoken
with the counselor. In each case, the more familiar the parent was with the counselor, the
higher the parent’s satisfaction. Of those, the two most important variables were whether
they know the child’s counselor and the number of meetings with the counselor the child
has reported to them; together, these variables explain just over 50% of the variation in
satisfaction of parents.
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Students showed a trend similar to the parents. For the students, the only
variable that showed a significant relationship with satisfaction was whether or not the
student knows who their counselor is. Students who know who their counselors are
much more likely to answer “yes” to a question related to their satisfaction with the
program than students who do not know who their counselors are. Teachers, however,
showed a different pattern with regard to their satisfaction with the counseling program.
The amount of contact teachers had with the counselors was not significantly
related to their satisfaction. However, race and education were both borderline-
significantly related to satisfaction with the program. White instructors were, on
average, less satisfied than non-white instructors; individuals with master’s degrees
were, on average, less satisfied than those with doctorates (with other levels of education
falling in between these two). Between the two models, education seemed to provide a
slightly better-fitted model for satisfaction than race, but as shown, there is a significant
relationship between education and race that likely causes both to be similarly related to
satisfaction.
Administrators overall stated they were pleased in the way counselors were
performing their counseling duties and this satisfaction was mainly do the close working
relationship that administrators have with the school counselor. School counselors also
voiced their reasons on their effectiveness when providing service to parents, students,
teachers, and administrators.
CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The purpose of this study was to examine the relationships between various
factors and satisfaction with a high school counseling program for four separate
stakeholder groups: parents, teachers, administrators and students. This chapter discusses
the major findings of the research as well as point out recommendations. Also,
recommendations for future research are made towards the end of this chapter.
The first aspect that the researcher wanted to point out was the fact the student
participants in this study was very similar to the profile of students at the high school.
Despite the researcher looking at one particular grade level the students in this study
represented the student population. Approximately 38% of the student population is a
recipient of free/reduced lunch and those that participated in the survey 31% indicated
they were recipients of free/reduced lunch. The racial makeup of the school is as follows:
41% of the student population is classified as white, 23% are identified as black/African
American, 19% Asian/Pacific Islander, 13% Hispanic, and 4% are identified as
Multiracial. The racial demographics of those that participated are as follows: 45%
white, 15% black/African American, 13% Asian, 14% Hispanic, and 6% Multiracial.
These student demographics were representative of the overall school racial
demographics. The age of the participants were not considered a factor because the
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researcher was limited to those that were 18 and older. So no comparisons could be made
based on age like past research similar to this topic.
Findings and Implications
Parents Perception
RQ 1: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of parents?
The overall satisfaction score average for parents on the performance of counselor
duties was 38.86 or 2.99. This score was based on the thirteen satisfaction questions.
Assuming that 1 is “highly dissatisfied” and 5 in “highly satisfied,” the score of 3 would
indicate neutrality. On average parents indicated they were neither satisfied nor
dissatisfied by the school counselor performance. This indicates that there is not a
significant relationship between the performance of counselor duties and the level of
satisfaction based on the perception of parents.
Based on parent responses, the school counselors are not meeting their need in
certain areas and this could play a part in the neutral rating of their satisfaction. There
were several unmet need comments that were associated around students being serviced
by the special education department or parents indicating that the counselors not being
aware of their students’ disability. It is important for parents to know that special
education is not handled by the counseling department. This means that counselors need
to educate parents on appropriate counselor duties and what services they can expect
from the counseling office.
Other comments implied that counselors are not treating all students fairly,
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“...start acting like a counselor to ALL STUDENTS” (Parent 4, personal
communication, December 10, 2011). These types of comments also played a part in the
neutral rating. Even though most comments were centered around unmet needs there was
some indication that parents were highly satisfied by the way counselors performed their
duties. Several counselors in the department were named as providing excellent service
on a consistent base. Having parents speak highly of counselors is the best public
relations tactic that any department can utilize.
Students Perception
RQ2: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of students?
The students also had a neutral view of the way counselors performed their duties.
If students were to grade the counselors, the counselors’ grade would have been a “C.”
This is also due in part by students believing their needs are not being met by the
counseling department. Students whose counselors were part-time indicated that with
their counselor only here a few days a week the limited availability was a major problem.
Students also mentioned in their comments that they felt like their counselor did not take
the time to get to know them. This indicates that staffing is a major issue with students
and the way they perceive their counselor as being effective. There was one student that
stated due to the staff being limited they feel the counselors should be more visible in
their classrooms. They also mentioned that they do appreciate the fact counselors are in
the cafeteria three days a week during their lunch.
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Many students indicated that the counseling department is fine the way it is which
could be viewed as students being satisfied with the counseling department. The
comments that the researcher viewed as counselor praise were neutral comments.
Several students made these comments: “Everything is fine” (Student 11, personal
communication, November 30, 2011), “fine” (Student 15, personal communication,
Novemebr 30, 2011), “no opinion” (Student 82, personal communication, November 30,
2011), “I really don’t use the counseling since I’ve never really needed it except for the
senior evaluation form” (Student 73, personal communication, December 1, 2011).
These comments could be taken as counselor praise because it does not mention anything
negative but at the same time it is not mentioning anything outstanding. As always there
were some students who made glowing remarks about the service they received but that
was not the typical response.
Teachers Perception
RQ3: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of teachers?
The findings in this study indicated that teachers were satisfied in the way
counselors performed their duties. The overall satisfaction score was a 90.96 or 4.13.
Assuming that 1 is “highly dissatisfied” and 5 is “highly satisfied,” this would mean on
average that teachers were satisfied to highly satisfied by the way counselors performed
their duties. The teacher satisfaction score would indicate that teachers have confidence
in the counselor’s abilities. One teacher stated, “Not being in the counseling department
myself, I can’t really say. I do know that my own students are always effectively helped
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by the counselors” (Teacher 22, personal communication, December 10, 2011). Another
teacher mentioned:
I am always impressed by the school counselors and have been since I came here.
The counseling office does so much to help students. There is no comparison to
what counselors did when I was in high school. At my school, we had very little
direction and almost no contact with our counselors. School counselors, on the
other hand, are greatly involved with the students on many different levels. One
of the things that impresses me the most is how the counselors go around to all the
junior and senior English classes to provide important information about
graduation and postsecondary opportunities. I also think students are fortunate to
be kept in the loop by the junior and senior updates that are published on a regular
basis. (Teacher 33, personal communication, December 12, 2011)
These statements and other similar statements that were made could infer that teachers
are satisfied by the counseling office because of their working relationship and their
observance of the department.
Administrators Perception
RQ4: What is the relationship between the performance of counselor duties and
the level of satisfaction based on the perception of administrators?
The qualitative findings that were discovered from this study imply that
administrators are highly satisfied with the way counselors carry out their assigned
duties. The researcher asked the administrators to give their opinion on how well they
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perceive counselors to carry out their assigned duties. These are the comments that were
made by administration:
• Some are better than others (Administrator 1, personal communication,
November 30, 2011)
• Extremely well (Administrator 2, personal communication, November 30,
2011)
• Very well (Administrator 3, personal communication, November 30, 2011)
• Very well (Administrator 4, personal communication, November 30, 2011)
• On a scale of 1-10 I would rate the counselors an 8.5. I would like the
counselors to provide more support to our borderline students, but I know it is
difficult for them because of the number of students they are working with
(Administrator 5, personal communication, November 30, 2011).
The administrator satisfaction rating is high which is consistent with the teacher rating
based on the working relationship that administrators have with the school counselors.
Parent-Counselor Relationship
RQ5: What is the relationship between the parent-school counselor relationship
and parents’ level of satisfaction of the counseling program?
The findings suggested that the following predictors were significantly related to
satisfaction: knowing the counselor, knowing how to contact the counselor, the number
of meetings with the counselor reported by the student and the number of times the
parents have spoken to the counselor. These entire variables related to counselor
relationship and familiarity.
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It is obvious that parents who know their students counselor would have higher
satisfaction ratings than those who do not. This being because parents know how to get
in contact with them if needed. It is important to note that the more times the student
reported meeting with their counselor, the more satisfied the parents tend to be. One
would assume that students continue to see their counselor on a continuous basis if they
are satisfied with their counselor and the services provided.
Student-Counselor Relationship
RQ6: What is the relationship between the student-school counselor
relationship and students’ level of satisfaction of the counseling
program?
According to the study there is a significantly statistical relationship between the
student-school counselor relationship and students’ level of satisfaction of the counseling
program. This was shown to be significant because the P-value is less than 0.05. This
rating could be due to the fact seniors were in the process of completing their application
for graduation and every senior is required to meet with their counselor to complete this
form.
Teacher-Counselor Relationship
RQ7: What is the relationship between the teacher-school counselor
relationship and teachers’ level of satisfaction of the counseling
program?
There was not a statistically significant between the teacher-school counselor
relationship based on the P-value being less than 0.05. The only statistical significance
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that was discovered by the teaching staff was their race and education. Unlike the results
for parents and students, these variables are not related to counselor familiarity or
counselor relationship, but instead are pure demographic variables.
The results indicate that the teacher’s race is potentially related to satisfaction.
Individuals who are white gave average satisfaction scores of 89.11, while individuals
who are of other races gave average satisfaction scores of 98.22. It is also important to
note that the teacher’s level of education is also potentially related to satisfaction.
Individuals who have doctorate degrees gave counselors a higher satisfaction score,
102.33, compared to those who have obtained master degrees, 86.76.
Administrator-Counselor Relationship
RQ8: What is the relationship between the administrator-school counselor
relationship and administrators’ level of satisfaction of the counseling
program?
The findings from the administrator questionnaires indicate that the relationship
between the administrator and school counselor has an impact on the satisfaction of the
counseling program. Administrators mentioned they are impressed with what the school
counselors have done. One administrator mentioned, “Any time I have asked a counselor
to do something specific they have complied” (Administrator 5, personal communication,
November 30, 2011). The school counselor compliance is viewed as administration
being satisfied with the counselor performance.
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Influential Factors
RQ9: What factors tend to influence parents, students, teachers and
administrators on the satisfaction of the counseling program?
When it came to factors that influence parents on the satisfaction of the
counseling program it was based on the grade level of the student and the relationship
that the parents had with the school counselor. Ninth and 12th grade parents believe that
the assistance of the school counselor is critical during these years. Ninth grade parents
view the counselor’s role as assisting with the transition as well as suggesting appropriate
classes. Twelfth grade parents rely on the counselor for career and college assistance.
The influential factors for students are based on their plans after graduation. The
majority of the students indicated they plan to attend college after high school. Also,
over half the seniors that participated self-reported that their cumulative GPA was a B
average or higher. This indicates that high school seniors are relying heavily on their
school counselor for college assistance, scholarship assistance, as well as depending on
their counselor to write letters of recommendation.
The influential factors for teachers satisfaction of the counseling program is
purely based on the teachers’ race and education. The researcher made assumptions that
the contact teachers had with the counseling department as well as the belief that teachers
felt the school counselors communicated with them effectively would prove to be
significant. These were proven not to be significant.
The influential factors for administrators satisfaction is based on the way
counselors carry out their duties. Administration acknowledges that counselors do a lot
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with a little. The researcher made an assumption that the leadership skills of the
counseling staff would also be an influential factor but based on the administrator
comments it has shown to be not a factor. This could be because the school counselors
are not viewed as part of the administrative team and their leadership skills are not being
assessed by the schools administrators.
RQ1O: What factors influence counselors in their role?
There were a couple of factors that were discovered that influence counselors in
their role to perform their counseling duties. The major factor is staffing. It has been
acknowledged by all entities that the counseling department is not adequately staffed.
This aspect would be viewed as a major drawback. Counselors mentioned that with very
large caseloads they are not able to see students that are on borderline of failing a class or
have the opportunity to conduct the personal and career counseling that students and
parents may want.
The other element that impact the counselors in their role is the non-counseling
duties they are assigned. ASCA has stated counselors should not coordinate testing
(ASCA, 2006). Counselors included Advanced Placement (AP) coordination as one of
the responsibilities of their office. Those that are familiar with AP testing know that this
exam takes places in May, which in this school is a crucial time. The reason being their
seniors are preparing to take their finals and graduate. With counselors coordinating such
a high stakes exam their seniors who are on the borderline of failing a class needed for
graduation may not receive the attention they deserve due to counselors handling a duty
that has been deemed inappropriate.
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PersonallProfessional Concerns
RQ 11: What are the personal and professional concerns that teachers,
administrators and counselors believe impact school counselors in
providing satisfactory service?
One of the most interesting aspects of this research is the fact teachers,
administrators and counselors agreed that the professional concern that impact counselors
from providing satisfactory service is the staffing issue. The counseling department has 4
full-time counselors and two half-time counselors. With the department responsible for
over 2,600 students and additional duties being added to their list of responsibilities, this
issue is the main concern of all entities regarding the satisfaction of the department. It
should be noted that the researcher was surprised that there were not any personal
concern that teachers, administrators or counselors believed impacted school counselors
in providing satisfactory services.
Limitations of the Study
This study was limited to one school located within a larger school district in the
Atlanta metropolitan area. Due to the small sample size and school demographics,
geographical and national generalizability of results was very limited. These results were
not generalized to urban districts based upon the demographics of the school or the
remainder of the United States.
The researcher also did not have the opportunity to audio-tape counselors and
administrators for their questionnaire. The researcher assumed that having the ability to
audio tape would have provided additional information that was not gained by having
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them fill out anonymous questionnaires. The additional information that was needed to
solidify this study was in-depth material that only interviews would have been able to
provide, and not having that included in this study was a disadvantage.
The other major drawback was the limited student population. The researcher
was only granted permission to survey high school seniors that were 18 years of age or
older. This provided limited perspective. At this point this study was given seniors had
recently completed their high school application for graduation where they met with their
counselor to fill them out. Having the opportunity to survey other grade levels it would
have provided a holistic view perspective of the student level of satisfaction. It should
also be noted that one of the main limitations or bias is the fact the researcher is a
counselor in the department.
Recommendations
The following recommendations for improving the level of satisfaction of a high
school counseling program are drawn from the research as well as recommendations for
future research are as follows:
Recommendations for Central Office Administration
• District level administration need to revise the advisement program. The
advisement program needs to be consistent at all high schools in the district
and during this advisement time relationship building needs to take place.
Teachers need to keep their small group of students from year to year in order
for the program to be effective.
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• Since the superintendent has the responsibility of setting the educational
standards for the district they need to value the services that school counselors
provide by providing resources to support the school counseling program as
well as mentioning its importance in the overall mission for the district.
Recommendations for Building Level Administrators
• Building level administrators need to encourage their school counselors to
present the current services they provide at faculty meetings, parent night
meetings as well as publish articles in the school newsletter highlighting the
duties of a high school counselor and the services the department provides.
• Building level administrators should include counselors as part of the
administrative team. In order for this to happen school counselors need to
display their leadership skills and use data to suggest changes within their
school. In recent years educational leaders have relied highly on data in order
to implement change and school counselors need to refine that skill in order to
implement change.
• If providing parents and students with satisfactory service is a priority, school
administration needs to remove non-counseling duties from the counselors list
of duties. This would enable counselors’ to have more contact with students
and parents.
• During preplanning teachers need to complete an in-service with school
counselors to be aware of the services that are available in the counseling
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office, as well as how the school counselor can assist them in their roles as
classroom leaders.
• Incorporating school counselors as a part of the administrative team, school
administration will have a better understanding of the reoccurring student
issues that counselors are privy too.
Recommendation for Higher Education Administration
• In principal preparation courses the importance of school counselors need to
be emphasized as well as presenting to them the ASCA National Model for a
comprehensive school counseling program; this will ensure that building level
administrators are knowledgeable of the role and function of school
counselors.
Recommendations for Faculty
• Due to the limited counseling staff the department needs to find a way to
better service students and parents, such as having 2 full-time and 1 half-time
counselor working with the 9th and 10th grade students and the remainder of
the counseling staff work with the 11th and 12th grade students. This would
ensure that all grade levels needs were met.
• In an effort to support school counselors performing appropriate duties that
were outline by the American School Counseling Association, counselors
need to be involved in policy making at the district and state levels.
• It is also important for a counselor in the department to present to
administrators at the building level what they need from administrators to feel
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supported and how duties could be divided up to other staff. For example,
giving a teacher an opportunity to coordinate Advanced Placement testing
because they have an interest in being an administrator. This gives the teacher
an opportunity to display their leadership skills and gives the teacher testing
coordinator experience.
• The school counseling department can utilize social media sites such as
twitter, facebook and remind 101 to publicize important information for
students, parents, teachers and administrators. This is a means of reaching out
to all stakeholders in a way to disseminate information and provide access to
school counseling department.
Recommendations for Future Research
• Longitudinal study that surveys students starting in ninth grade through
twelfth grade to determine if their satisfaction of school counselors changes as
they progress through high school.
• Conduct a study that would survey parents, students, teachers and
administrators across the Southeast in order to make general recommendations
and assumptions.
• Reproduce this study by using a purely qualitative method.
• Conduct a study that would compare high school senior responses to those
students that have recently graduated high school.




The overall purpose of this study was to identify the relationship between selected
independent variable and the level of satisfaction various stakeholders had on a high
school counseling program. This study also offered implication for future educational
leaders in determining the need of their parents and students when it comes to the service
they expect from a high school counseling department.
The first chapter of this study gave an introduction, the problem statements as
well as the significance of the study. The second chapter legitimized that study by
providing a review of literature on this topic. The third chapter gave the researchers
theoretical framework of the study. Chapter four went into detail of the research
methodology. Chapter five gave discusses the data analysis, how the data was collected
and statistical applications used. This chapter consisted of findings and implications
from the research followed by recommendations and conclusion.
Summary
The primary emphasis of this study was to determine the level of satisfaction that
the counseling program provides. It would appear that parents are satisfied of the
counseling services based on their familiarity with the counselor and the number of times
their student indicated meeting with his/her counselor. Teachers’ satisfaction of the
counseling services was based purely on their own demographic information, race and
education. The students and administration indicated high levels of satisfaction of the
counseling services.
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Although many of those that participated in the study indicated their needs were
met by the counseling office, this study did confirm that unmet needs based on the
perception of parents, students, teachers and administrators were based on staffing
concerns. With more administrative duties being placed on counselors such as test
coordination, this takes away from counselors being able to truly service their
stakeholders. It was also clear that certain teachers and administrators are not aware of
the duties of the counseling program. Having counselors meet with the administrative
team and faculty would shed light on what actually takes place in the counseling office.
This study provided suggestions for future research as well as recommendations to school
administrators and school counselors to ensure success of each student.
APPENDIX A
School Counselor Responses to Questionnaire
Q#1 How many school counselors work for this school?
There are six counselors [4 full-time and 2 part-time] (same response from all
counselors)
Q#2 How many students at this school? Approximately 2,700 students, one
counselor looked up the exact number of students 2,678. (same response from all
counselors)
Q#3 Explain how counselors are assigned their student caseload?
Counselors are assigned students according to their grade level, all ninth grades
are assigned to one counselor. Students in grades 10-12 are assigned a counselor
based on their last name [in alpha order] (same response from all counselors)
Q#4 Are counselors a part of the administrative team?
All counselors answered no to this question.
Q#5 Approximately how many students are on a counselor’s caseload?
• The counselor who works with ninth graders they have 750 students on their
caseload. Those counselors who assist 10-12 graders they are assigned
anywhere from 450 to 500 students 450 to 500 for 12th graders.
• Each counselor has about 500 students
• Approximately 600 students
• About 500+
Q#6 Please describe the general role of the school counselor.
• To support and assist students in being academically successful and creating
an appropriate future plan.
• That would take pages; however, a very general overview is that we provide
direction, support, college, and career assistance, and emotional and academic
counseling to all students.





• School counselors generally provide academic, social and emotional support
of students in order to help them function effectively throughout the school
day and school year.
Q#7 Can you tell me specific roles and functions the school counselors perform at
this school?
• New student enrollment, crisis intervention, academic planning, assisting with
the college application process, assisting students with future planning for
college and careers, attendance interventions, academic interventions,
behavior interventions, classroom guidance, small groups, teacher/faculty
consultation, parent consultation.
• Enroll all new students, transcribe all records, assist with parent/teacher
conferences, individual academic and personal counseling for all students,
study skills, mentor groups for boys and girls, college application assistance,
classroom guidance, night meetings for parents, financial aid meeting,
individual conferences with students, 4 year plans, work at counselor corner
and on and on
• Classroom guidance, senior letters, junior letters, conferences with parents and
teachers, and contacting failing students. They also have assigned duties such
as GHP {?what is GHP), working with Accel students, homeless students,
Peer leaders, NCAA, coordinating financial aid, seminars, evening programs
with parents, and the ASVAB (make sure to explain what the acronyms
mean). They help students sign up for supplemental classes as well as summer
school.
• New student enrollments and selection of courses. Advisement on course
selection to parents and students; Proctor State and County Standardized
Testing/provide restroom breaks to teachers; Support teaching and learning of
students daily — facilitate parent/teacher conferences; meet with students
regarding grades/attendance/family issues as initiated by students or teacher
referrals; Meet with student to review credit progress toward graduation and
inform parents of this status as well; Facilitate programs such as GHP, Accel,
ASVAB, Scholarships, College Admissions Office Recruiters and Military
Recruiters; Classroom guidance on graduation requirements, promotion
requirements, preparation for post-secondary options, bullying and
harassment, test taking skills, study skills, tips on becoming organized.
Q#8 What other duties are counselors assigned?
• Assisting with testing sometimes
• AP testing, Advisement Team member, GHP, Accel, Star Student, National




• Coordinate Governors Honors Program, Coordinate Advanced Placement
Testing, Morning and Afternoon hall/parking lot duty, Advisement
committee, High school steering committee, Homeless Liaison
Q#9 In your opinion, is the counseling department staffed effectively?
• No, caseload numbers are too high for the counselors to be truly effective.
Also, a certified counselor as the college/career specialist would be beneficial
• No, we are doing an amazing job, however as the class sizes increases, the
more and more we have to do and with not enough counselors.
• No, there are not enough counselors
• No. An additional full counselor is needed. Records clerk to assist registrar
would be nice
Q#1O Do you believe that the counseling department has all the necessary
recourses to aide in student success?
• Yes. If the resource isn’t housed in our office, we have access to it through
the school or county.
• No. We need more staff.
• No. There are not enough counselors.
• We are fortunate to have a full time secretary, college and career clerk and
registrar. Student office aides also help to effectively run the office keeping
counselors available to complete more important tasks.
Q#11 Do you think you would be more effective if you had an opportunity to do
more personal and career counseling with the students?
• Yes, with my caseload being so high I do not feel that I am able to connect
with many students on an individual level to help them with their personal
situations or with future planning.
• Yes, however, I already do a great deal of both. I would just be more effective
if I had more time to spend with each student. Not enough time in the day to
see such a large caseload.
• Definitely, but this could only be accomplished if there were more school
counselors.
• Of course. Opportunities to meet with students on a more personal level
would allow counselors to develop relationships with the students and be
better able to support students in individual daily situation versus having to
react to situations after the fact.
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• No. Thanks for collecting this information and I’m looking forward to you
sharing the results.
APPENDIX B
Administration Responses to Questionnaire





• 4 full-time and 2 part-time
Q#2 How many students at this school?
• 2682
• 2642
• 2681 (as of 12/2/11)
• 2700
• 2700
Q#3 Explain how counselors are assigned their student caseload?
• By grade level and alphabetically for grade levels 10-12. One ninth grade
counselor.
• Counselors are assigned alphabetically by the student’s last name and grade
level.
• We have one counselor who works with all ninth graders. The other five
counselors work with 10-12 grade students in a certain portion of the alphabet.
• This person only listed the number 5 to this question
• One full-time counselors works with
9th grade students, the others work with
10th to 12th graders; these students are divided alphabetically
Q#4 Are counselors a part of the administrative team?
•No
• Not directly, but indirectly through collaboration.
Not directly
•No





Q#5 Approximately how many students are on a counselor’s caseload?
• Approximately 400 students
• 500
• Approximately 390 except for Kim Brusch who has all ninth graders.
• 500-550
• Ninth counselor - approximately 700 ninth grade students; other full-time
approximately 500; ‘/2 time counselor approximately 250 students.
Q#6 Please describe the general role of the school counselor.
• (1) to work with students with academic and personal issues (2) work as
liaison between teachers/parents/students (3) to provide teachers! students!
parents with academic and community resources (4) to have a working
knowledge of graduation requirements (5) to help students with academic
choices in high school and post-secondary setting and (6) student support
team liaison. There are many roles that the counselor plays at Parkview. I
know that when I go to our counseling department I will get help or they will
provide me with a resource that I can get assistance.
• To support students in preparation for colleges and high school study skills.
• To support student needs. Their role is to assist students with their academic
plan which includes their current coursework and their future plans which
might include a variety of things. They also work with social and/or emotional
issues, and other important or pressing issues. They deal with crisis situations.
They are a resource to parents who are struggling with their child.
• No response.
• Counselors work to support students — academically, emotionally, with post-
secondary choices, etc.
Q#7 Can you tell me specific roles and functions the school counselors perform at
this school?
• See response above.
• Specific roles of the counselor are to help students with academic direction.
They must ensure that the students they serve are on track to graduate.
• (1) Student enrollment (2) Monitoring student failures/4 year plans (3)
Dealing with crisis situations (4) SST (5) Parent concerns with students
(Much more)
• Meet and advise with students/parents relative to course and graduation
requirements, promotion and retention, college and career choices, decision
making, class selections, etc.
• (1) Academic support — meet with students regarding class choices, SAT
and/or ACT testing opportunities, college and/or career options, students who
are struggling academically, intervention opportunities making up classes,
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required state and local testing, etc. (2) Emotional support — counselors meet
with students to listen and provide emotional support when necessary.
Counselors work with administrators in dealing with students who are
struggling with varies issues, including behavior, academic, personal choices,
peer pressure, etc. (3) Counselors work with teachers to support students
through SSTs, parent teacher conferences, etc. (4) Post-secondary choices —
counselors work with students on college and career choices, college
applications and recommendations, scholarship opportunities and applications,
etc.
Q#8 What other duties are counselors assigned?
• Counseling corner, before/after school supervision
• They are assigned morning and afternoon duties to ensure school safety
• AM and PM duties, Counselors’ Corner, Test Proctoring, AP Exams,
Governor’s Honors
• Duties relative to testing, governors honors, scholarship, crisis management,
DFACS referrals, etc.
• Various other duties including student supervision, counseling corner, etc.
Q#9 In your opinion, are the school counselors an asset to the overall success of
students?
• I truly believe this depends on the counselor.
• Yes.
• Yes. It is unfortunate they have so many on their caseload that they don’t have
the time to work more closely with all students.
• Yes.
• Yes, the counselors and the counseling department are an important part of the
overall success our students enjoy.
Q#1O In your opinion, how well counselors carry out their assigned duties?




• On a scale of 1 — 10 I would rate the counselors an 8.5. I would like the
counselors to provide more support to our borderline students, but I know it is
difficult for them because of the number of students they are working with.
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Q#11 Do you believe the administration is satisfied with the assignments given to
the counselors?
• We believe that there is always room for improvement.
• Administration is extremely satisfied with the school counselors. The
counselors have expanded their reach outside their office and into the
classroom for guidance.
• Yes.
• I cannot speak for other administrators, but I am satisfied.
• Yes, any time I have asked a counselor to do something specific they have
complied
Q#12 Do you think the counselors would be more effective if they had an
opportunity to do more personal and career counseling with students?
• Yes
• Yes
• Yes, this would allow them to build a stronger relationship with the student
and this would be very beneficial to the students.
• They do this as part of theirjob however, with as many students as they have
to see, the time for this task is minimal.
• Yes. Unfortunately, it comes down to the number of students on their caseload
and the number of hours in a day. The counselors could be more effective if
they had fewer students on their caseload — they could provide additional
support and develop relationships with their students that would lead to
greater success.
Q#13 Do you think the counselors have the leadership skills to be effective leaders
in the school?
• I believe that many counselors are satisfied in their role and are unwilling to
get out of the counseling environment.
• Yes.
• Yes, because they work so closely with parents, they have many of the
essential skills needed to work through certain difficult situations. They have
vision and very aware of the school culture.
• It depends on the leadership ability of the individual counselor. They are not
hired based on the strength of their leadership but rather on their strength
relative to the job as a counselor.
• Yes.
Q#14 Is there anything you would like to add about the school counselor’s role,




• Counselors are an important support for teaching and learning. The counseling
department is the backbone to the school functioning properly.
•No.
•No.
• Counselors play an important role in the success of our students and our
school. If we could double the size of the counseling department I am
confident our students would benefit tremendously. Unfortunately in this time




Thank you for taking the time to answer the questions in this survey. Your honest response to all
questions is greatly appreciated. All responses will be kept confidential. Please check the response
that best answers each question.
* Required










2. Grade Level of your student(s) * Please check all that apply








3. How many years has your student(s) attended this school?
*
1 year or less 2 years 3 years 4 years
More than 4
years
Studenti r C’ C’ r r
Student 2 C’ C’
Student 3 C’ C’ C’
Student4 C’ C’ C’ C’ C’





5. What is your race/ethnicity? *
F
• White



























If other please specify I









10. Approximately how many times has your student reported meeting with their school counselor




















Please click on the appropriate number after each statement that best
reflects your opinion.
12. I believe that my student feels comfortable meeting with the school counselor
*
1 2 3 4 5
Strongly Disagree C C r r C strongly Agree
13. The school counselor has assisted my student in selecting their high school courses.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
14. The school counselor has NOT been helpful with assisting my student during the scheduling
process. *
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
15. The school counselor has helped my student with school and/or personal problems
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
16. The school counselor has been helpful to my student with post-secondary planning and goal
setting after graduation. *
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
17. The school counselor has been helpful in assisting my student with the college application
process. *
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
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18. The school counselor has been helpful with providing my student information about careers.
*
1 2 3 4 5
Strongly Disagree P P P P P strongly Agree
19. The school counselor has provided services that have been helpful.
*
1 2 3 4 5
Strongly Disagree P C’ C C’ C’ strongly Agree
20. The school counselor is NOT available to me when I have questions. *
1 2 3 4 5
Strongly Disagree r C’ C’ C’ P strongly Agree
21. I am satisfied with the work and services the school counselors are providing.
*
1 2 3 4 5
Strongly Disagree ‘ C’ C’ C’ C’ strongly Agree
22. I believe the school counselor has assisted with the social, emotional and academic growth of my
student. *
1 2 3 4 5
Strongly Disagree P C” C’ C’ P strongly Agree
23. The school counselor believes my student can succeed. *
1 2 3 4 5
Strongly Disagree C’ P C’ C’ P strongly Agree
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24. The school counselor has been an effective advocate for my child.
*
1 2 3 4 5
Strongly Disagree ( ( ( strongly Agree
25. Please list what you believe are the most important activities of the school counselor
ii
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Student Satisfaction with Counseling Survey
Thank you for taking the time to honestly fill out this survey. Please answer the following questions as


























If you have been suspended, how many times have you been suspended at this school?








































If other please specify
l i
























































































25. At school who is (are) the adult(s) that you can talk to if you had a problem







F No adult at school





Teacher Satisfaction Survey of the High School Counseling Program
Thank you for taking the time to complete this survey. Your honest responses are greatly appreciated.
All responses will be kept confidential.
* Required
1. What subject do you teach?
2. What grade level do you teach
































If other please specify




















Please check the appropriate number regarding each statement that best
reflects your opinion
8. I have a clear understanding of the School Counselor’s role in the school.
*
1 2 3 4 5
Strongly Disagree C C- C’ C C strongly Agree
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9. The School Counselors work cooperatively with administrators, teachers, and other staff.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
10. I contact the School Counselors when I have concerns about students.
*
1 2 3 4 5
Strongly Disagree r r C C C strongly Agree
11. School Counselors are available to consult about students.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
12. The School Counselors follow through on student referrals.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
13. The School Counselors assist with students social and academic growth.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
14. The school counseling program does not help enhance the academic achievement of students
*
1 2 3 4 5
Strongly Disagree C’ C’ C’ C’ strongly Agree
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15. The school counselors have the necessary resources to do their jobs effectively; i.e. clerical staff,
computers, etc*
1 2 3 4 5
Strongly Disagree C’ C’ C’ C’ C’ strongly Agree
16. The school counselors provide an important service to the students.
*
1 2 3 4 5
Strongly Disagree C’ C’ C’ C’ strongly Agree
17. I believe that the school counselors communicate effectively with students.
*
1 2 3 4 5
Strongly Disagree C’ C’ C’ C’ C’ strongly Agree
18. I believe the school counselors communicate effectively with parents
*
1 2 3 4 5
Strongly Disagree C’ C’ C’ C’ C’ strongly Agree
19. I believe the school counselors communicate effectively with teachers and administration.
*
1 2 3 4 5
Strongly Disagree C’ C’ C’ C’ C’ strongly Agree
20. I believe that the school counseling department is appropriately staffed.
*
1 2 3 4 5
Strongly Disagree C’ C’ C’ ( C’ strongly Agree
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If you disagree please comment on what is needed in the school counseling department to be staffed
effectively
4]
21. I believe that students feel comfortable meeting with the School Counselors.
*
1 2 3 4 5
Strongly Disagree r C C C strongly Agree
22. The School Counselors are available to students when they are needed.
*
1 2 3 4 5
Strongly Disagree r r r r r strongly Agree
23. Teachers, parents, and the community are informed about the school counseling services.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
24. I believe that parents are satisfied with the school counseling program.
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
25. The School Counselors are NOT viewed as an integral part of students educational experience
*
1 2 3 4 5
Strongly Disagree C C C C C strongly Agree
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26. I believe that teachers are satisfied with the work of the School Counselors.
*
1 2 3 4 5
Strongly Disagree ( ( ( ( strongly Agree
27. School Counselors are very helpful to students during the course selection and scheduling
process. *
1 2 3 4 5
Strongly Disagree r strongly Agree
28. The school counseling program provides adequate college and scholarship information to parents
and students. *
1 2 3 4 5
Strongly Disagree ( C ( r ( strongly Agree
29. The School Counselors believe students can succeed.
*
1 2 3 4 5
Strongly Disagree r r ( strongly Agree











I am interested in investigating the administrative team’s level of satisfaction with the
high school counseling program. I am looking at the value administration places on the
school counselor’s role and how they contribute to the school’s success. This
information will assist in further shaping future research as well as adding to the depth of
this research.
1. How many school counselors work at this school?
2. How many students are at this school?
3. Please tell me how counselors are assigned to work with students.
4. Are counselors are part of the administrative team?
5. Approximately how many students are on a counselor’s caseload?
6. Please describe the general role of the school counselor.
7. Can you tell me specific roles and functions the school counselors perform at this
school.
8. What other duties are school counselors assigned?
9. In your opinion, are the school counselors an asset to the overall success of
students?
10. In your opinion, how well counselors carry out their assigned duties.
11. Ask are administration satisfied with the assignment given to the counselors
12. Do you think the counselors would be more effective if they had an opportunity to




13. Do you think the counselors have the leadership skills to be effective leaders in
the school?
14. Is there anything you would like to add about the school counselor’s role, function
or contribution to student success or the success of the school?
APPENDIX G
Interview Protocol: School Counselors
I am interested in investigating the administrative team’s level of satisfaction with the high school
counseling program. I am looking at the value administration places on the school counselor’s
role and how they contribute to the school’s success. This information will assist in further
shaping future research as well as adding to the depth of this research.
1. How many school counselors work at this school?
2. How many students are at this school?
3. Please tell me how counselors are assigned to work with students.
4. Are counselors are part of the administrative team?
5. Approximately how many students are on a counselor’s caseload?
6. Please describe the general role of the school counselor.
7. Can you tell me specific roles and functions the school counselors perform at this school.
8. What other duties are school counselors assigned?
9. In your opinion, is the counseling department staffed effectively?
10. Do you believe that the counseling department has all the necessary resources to aide in
student success?
11. Do you think you would be more effective if you had an opportunity to do more personal
and career counseling with the students?
12. Is there anything you would like to add to what we have discussed?
Thank you for your time
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